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ABSTRACT 
 
Delik Dita Pratiwi. 2019. A Correlational Study Between Students’ Self-Efficacy 
and Self-Esteem with Writing Ability at the Eighth Grade Students of MTs N 2 
Surakarta in Academic Year 2018/ 2019. Thesis. English Language Education, 
Cultures and Languages Faculty. IAIN Surakarta. 
Advisor : Arina Rohmatika, S.Pd., M.Pd. 
Key Words : Self-Efficacy, Self-Esteem, Writing Ability 
 
 The objectives of the research are to determine the correlation between (1) 
students’ self-efficacy and writing ability; (2) students’ self-esteem and writing 
ability; (3) students’ self-efficacy and students’ self-esteem and writing ability at 
the Eighth Grade Students of MTs N 2 Surakarta in Academic Year 2018/ 2019. 
 This research is correlation study which focuses on three variables. It was 
carried out at MTs N 2 Surakarta. The population of this research was all the eighth 
grade students of MTs N 2 Surakarta in Academic Year 2018/ 2019. The sample 
was VIIIA which consisted of 30 students. The sampling technique used is sample 
random sampling. The instruments in collecting the data were documentation and 
questionnaire. The documentation was used to obtain the data of students’ writing 
ability scores. While, the questionnaire was used to obtain the data of students’ self-
efficacy and self-esteem. In analyzing the data, the researcher used Pearson Product 
Moment Formula to know the coefficient correlation between (1) students’ self-
efficacy and writing ability; (2) students’ self-esteem and writing ability. Then the 
researcher used Multiple Linier Regression to know the coefficient correlation 
between students’ self-efficacy and self-esteem with writing ability. 
 The result of the research showed that (1) There is positive and significant 
correlation between students’ self-efficacy (X1) and writing ability (Y) because the 
coefficient of correlation (ro) is higher than rt (0.633 > 0.361). The contribution of 
students’ self-efficacy to writing ability is 40.1%. (2) There is positive and 
significant correlation between students’ self-esteem (X2) and writing ability (Y) 
because the coefficient of correlation (ro) is higher than rt (0.691 > 0.361). The 
contribution of students’ self-esteem to writing ability is 47.8%. (3)  There is 
positive and significant correlation between students’ self-efficacy (X1) and 
students’ self-esteem (X2) with writing ability (Y) because the coefficient of 
correlation (ro) is higher than rt (0.754 > 0.361). The contribution of students’ self-
efficacy and students’ self-esteem with writing ability is 56.8%. So, alternative 
hypothesis is accepted and null hypothesis is rejected. Therefore, the conclusion of 
this research is there is positive and significant correlation between students’ self-
efficacy (X1) and students’ self-esteem (X2) with writing ability (Y). 
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CHAPTER I 
INTRODUCTION 
 
A. Background of Research  
Writing is a significant ability in language production. Mahboob in Fareed 
et.al (2016: 81) said that it is significant to increase when it comes to writing in 
English language which is extensively used for global mediation of knowledge. In 
English language, writing is one of the four language skills in learning English. It 
is important skill to learn by the students to develop their ability to express their 
ideas, and establish or maintain social relationship by communicating with others.  
In other words, writing ability is an important part of communication, 
because writing is a means to communicate, to convey message, ideas, and feeling 
in written form. Meyers in Kholik et.al (2016: 2) states writing is a way to produce 
language that the writers do naturally when they write. When the students want to 
write something they should have a lot of ideas, information, and thought in their 
mind. Writing is often considered only a part of teaching and learning grammar and 
syntax, which resultantly underestimates the nature and importance of writing, and 
affects its growth.  
The development of writing ability draws that considerable attention for its 
learning and teaching from the very early phase of language education. Nunan in 
Fareed et.al (2016: 82) argues that writing is an extremely difficult cognitive 
activity which requires the learner to have a control over various factors. These 
factors from academic background and personal interest of the writer to various 
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psychological, linguistic and cognitive phenomena. In addition, Harris in Wening 
(2016: 1) said that there are five linguistic components of writing namely content, 
form, grammar, style and mechanics. Besides linguistic aspect, the learners also 
involve non-linguistic aspect.  
As stated by McLeod in Wening (2016: 2) that writing is as much an 
emotional as a cognitive activity, affective components strongly influence all 
phases of the writing process. It means that in the process writing, the writer 
involves not only the linguistic components but also the psychological factors are 
needed to support the cognitive components in the outcomes of their writing. 
The psychological aspects in human behavior are self-esteem, inhibition, 
risk-taking, anxiety, empathy, extroversion, intrinsic motivation and extrinsic 
motivation by Brown (2000: 142). Then, self-efficacy included psychological 
aspects that developed by Bandura in Wening (2018: 2), he says self-efficacy is one 
of the components of social cognitive theory. From above, linguistic components 
and psychological aspects are needed in writing ability. 
There are two of psychological factors that will be discussed to increase the 
students’ writing ability. First, the strong sense of self in writing task is called self- 
efficacy. The individuals may feel better to write something when they have self-
efficacy in their writing ability. Bandura in Khojasteh et.al (2016: 29) Self-efficacy 
is considered as a person’s belief in the ability to perform certain behaviors. It 
means that the individuals certain about their belief that they have ability to show 
or to perform in task or activities.  
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Moreover, Pajares & Schunk in Hindi (2015: 5) said that the students who 
have self-efficacy in their writing capabilities, they anticipate high marks on writing 
tasks, and conversely, those who doubt their writing capabilities envision low marks 
before they even began to write. In short, if the product of writing is good, actually 
the students have high marks but if the students afraid before they begin to write it 
can be low marks in self-efficacy by Schmidt & Alexander in Hindi (2015: 5). Self-
efficacy has been recently viewed as a significant construct underlying successful 
writing and cognitive development.  
Second, self-esteem which is included in psychological factors that 
influenced in writing ability. Dedmond in Kholik (2016: 2) said self-esteem is 
defined as the compilation of feelings about ourselves that guides our behavior, 
influences our attitudes, and drives our motivation. It can relate with learner’s 
product like written form. The students who are high of self-esteem will place an 
appropriate or maybe a high value on themselves, they respect their ability well and 
believe that they can do everything well and they do not afraid of making a 
mistakes. In contrast, those who are low self-esteem place a low value on 
themselves. They are often afraid of making mistakes and tend to blame others. 
Clemes and Bean in Rahmawati (2018: 3) said that the characteristic of 
students who have high self-esteem among others: Proud of his work, Act 
independently, Accepting responsibility easily, overcome the achievement well, 
Feel able to influence others, Demonstrate a wide range of feelings and emotions 
and  Responding to new challenges with the enthusiasms. It means that education 
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influences self-esteem or self-esteem can influence the education especially in 
writing ability.  
In addition, when the students want to have a good writing ability, they 
should have high self-efficacy and high self-esteem. Stated by Brown (2000: 145) 
no successful cognitive and affective activity can be carried out without some 
degree of self-esteem, self-efficacy, and knowledge of yourself and belief in your 
own capabilities for that activity. It means that there is no successful cognitive and 
affective cognitive without self-esteem and self-efficacy.  
When the researcher conducted pre-observation on 28 of August 2018 in 
MTs N 2 Surakarta, the researcher assumed that writing ability is influenced by 
their self-efficacy and self-esteem. It can be seen from the students who have high 
and low score in writing. The student who has potential of high self-efficacy and 
high self-esteem, the score of writing is high. On the contrary, the student who has 
potential of low self-efficacy and low self-esteem, the score of writing is low.  
Based on the reason above, the researcher wants to find out which is there 
any positive significant correlation between student’s self-efficacy, students’ self-
esteem with writing ability, especially for the eighth grade students of MTs N 2 
Surakarta. From the idea above the researcher determines the topic of research 
entitled: “A Correlational Study between Students’ Self Efficacy and Self 
Esteem with Writing Ability at the Eighth Grade Students of MTs Negeri 2 
Surakarta  in Academic Year 2018/ 2019 “. 
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B. Problem Identification 
Based on the background of study above, the researcher found some 
problems emphasizing the students’ writing ability that arise: (1) what linguistic 
factors which are related to the students’ writing ability; (2) what non-linguistic 
factors which are related to the students’ writing ability; (3) whether students’ self-
efficacy affects their writing ability; (4) whether the students’ self-esteem affects 
their writing ability; (5) whether students’ self-efficacy and self-esteem have an 
important role in writing ability; (6) what the teachers do to increase the students’ 
writing ability; (7) whether there is correlation between students’ self-efficacy and 
students’ self-esteem with writing ability. 
C. Problem Limitation 
In this research, the researcher made limitations to both the subject and the 
variable of the research. This research was focused on students’ self-efficacy and 
students’ self-esteem with writing ability to find out whether or not there is a 
positive significant correlation between the students’ self-efficacy and students’ 
self-esteem with their writing ability.  
This research was also limited on the selection of writing materials based 
on the syllabus to know the students’ writing ability. According to the syllabus of 
the eighth grade students’ of MTs N 2 Surakarta, one of the materials of writing 
ability was recount text. 
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D. Problem Statement 
Based on the background of the study above, the statement of problems can 
be formulated as follows: 
1. Is there any positive significant correlation between students’ self-efficacy and 
writing ability at eighth grade students of MTs N 2 Surakarta in academic year 
2018/ 2019? 
2. Is there any positive significant correlation between students’ self-esteem and 
writing ability at eighth grade students of MTs N 2 Surakarta in academic year 
2018/ 2019? 
3. Is there any positive significant correlation between students’ self-efficacy and 
students’ self-esteem with writing ability at eighth grade students of MTs N 2 
Surakarta in academic year 2018/ 2019? 
E. Objective of the Study 
1. To find out whether there is a positive significant correlation between 
students’ self-efficacy and writing ability at eighth grade students of MTs N 2 
Surakarta in academic year 2018/ 2019. 
2. To find out whether there is a positive significant correlation between 
students’ self-esteem and writing ability at eighth grade students of MTs N 2 
Surakarta in academic year 2018/ 2019. 
3. To find out whether there is a positive significant correlation between 
students’ self-efficacy and students’ self-esteem with writing ability at eighth 
grade students of MTs N 2 Surakarta in academic year 2018/ 2019. 
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F. Benefit of Research 
The result of this research was expected to be able to give some benefits as 
follows: 
1. Theoretically  
The researcher hopes that this research gives the contribution to 
further researchers and everyone who is interested in correlation research and 
everything that deals with the topic of study. 
2. Practically 
a. Teachers 
This research is expected to give more knowledge for the teacher 
that self-efficacy and self-esteem as important aspects to support students’ 
writing ability. 
b. Students 
This research hopefully gives some consideration to increase 
students’ writing ability. 
c. Researchers 
It hopes that it used as a reference to conduct other research that 
related to this research. The study will give more knowledge of correlation 
among self-efficacy, self-esteem and writing ability for readers of this 
study.  
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G. Definition of Key Terms 
Based on the background of research above, the researcher concluded that 
there were some key terms of the research, they were: 
1. Writing ability 
Writing ability is skill for thinking to invent ideas, to generate ideas, 
to express ideas and arrange the ideas by putting many kinds of graphic 
symbols to represent language in a written form, so the others can read the 
symbol meaning (Hornby, 1995: 23, Byrne 1997: 1) in Zulaikha, 2016. 
2. Self-Efficacy 
In Eggleston (2017: 14) Bandura stated self-efficacy as an 
individual’s confidence in his or her ability to perform certain actions. Then, 
Self-efficacy is considered as a person’s belief in the ability to perform certain 
behaviors. 
3. Self-Esteem 
Dedmond in Kholik (2016: 2) said self-esteem is defined as the 
compilation of feelings about ourselves to guide our behavior, influences our 
attitudes, and drives our motivation. Self-esteem is an essential component of 
the self and it has impact on aspects in humans’ life.  
4. Correlational Study 
Correlation research is a research which is done to determine the 
relationship among two or more variables, and to explore their implication for 
cause and effect by Fraenkel and Wallen (in Zulaikha 2016: 5.
 9 
 
CHAPTER II 
REVIEW ON THE RELATED THEORIES 
 
A. Theoretical Description 
1. Review on Writing Ability 
a. The Definition of Writing Ability 
In English learning, Writing is one of the four language 
skills: listening, speaking, reading, and writing. Concerning with 
writing, the researcher presented some theories from many expert. 
According to Linse (2005: 98) writing is a combination of process 
and product that refers to the act of gathering ideas and working with 
them until they are presented in manner which is polished and 
comprehensible to readers. 
Oshima in Pujiyati (2013: 6) states that writing is a 
progressive activity. It means that someone writes something down, 
he or she has already been having idea about what he or she is going 
to say it. Then, he or she reads again what he has written and makes 
changes and correction. Therefore, writing is never one-step action; 
it is a process that has several steps. 
Stated by Mastan & Maarof (2013: 2) Writing is a 
complicated and complex skill due to its non-linier process of 
planning, writing, revising and editing. Harmer (2004: 5) suggested 
there are four elements, (1) planning; (2) editing; (3) drafting; (4) 
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final version. While, following to Hornby in Zulaikha (2016: 13) 
states ability is the mental or physical capacity, power, or skill 
required to do something.  
Based on the definition above, writing ability in this research 
is skill to make a paragraph clearly with a progressive process for 
thinking to event ideas, to express ideas and to arrange the ideas by 
putting many kinds of graphic symbols to represent language in a 
written form, so the others can read the symbols meaning. 
b. The Skills of Writing 
According to Brown (2004: 221) there were two categories 
of writing skills. They were micro and macro skills. Micro skills and 
macro skills assist us in defining the ultimate criterion of an 
assessment procedure. Micro skills of writing were appropriately 
applied to imitative and intensive types of writing task, while macro 
skills writing were essential for the successful mastery of responsive 
and extensive writing. 
1) Micro skills 
a) Produce graphemes and orthographic patterns of English. 
b) Produce writing at an efficient rate of speed to suit the 
purpose. 
c) Produce an acceptable core of words and use appropriate 
word order patterns. 
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d) Use acceptable grammatical system (e.g. tense, agreement, 
pluralization), patterns, and rules. 
e) Express a particular meaning in different grammatical forms. 
f) Use cohesive devices in written discourse. 
2) Macro Skills 
a) Use the rhetorical forms and conventions of written 
discourse. 
b) Appropriately accomplish the communicative functions of 
written texts according to form and purpose. 
c) Convey links and connections between events, and 
communicate such relations as main idea, supporting idea, 
new information, given information, generalization, and 
exemplification. 
d) Distinguish between literal and implied meanings when 
writing. 
e) Correctly convey culturally specific references in the context 
of the written text.  
f) Develop and use a battery of writing strategies, such as 
accurately assessing the audience’s interpretation, using 
prewriting devices, writing with fluency in the first drafts, 
using paraphrases and synonyms, soliciting peer and 
instructor feedback, and using feedback for revising and 
editing. 
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c. The Kinds of Writing  
Brown (2004: 220) states the kinds of writing are imitative, 
intensive, responsive and extensive. 
1) Imitative as a very basic task of writing in which learner learns 
to write letter, words, punctuation, and brief sentences. 
2) Intensive. It is a level beyond imitative writing where learners 
learn to produce appropriate vocabulary within a context, 
collocations, and idioms and a correct grammatical features up 
to the length of a sentence. 
3) Responsive. The learners are demanded to perform at a limited 
discourse level, to connect the sentence into a paragraph and to 
create logically connected sequence of two or three paragraphs. 
4) Extensive. It can imply the successful of management about all 
the process and strategies of writing for all purposes, up to the 
length of an essay, a term of paper, and the major research 
project report, or even a thesis.  
Moreover, Meer (2016) said that there are four categories 
based on the purpose of writing, they are narrative, descriptive, 
expository and persuasive. 
1) Narrative 
Narrative writing’s main purpose is to tell a story. The author 
will create a different characters to tell you what happens to them 
from the point of characters view. The examples are novels, short 
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stories, novellas, poetry, and biographies. From this statement 
above, the key points are (1) a person tells a story or event; (2) it 
has characters and dialogue; (3) it has definite and logical 
beginnings, interval, and endings; (4) usually it has situations 
like actions, motivational events, and disputes or conflict with 
their eventual solutions. 
2) Descriptive 
Descriptive is to describe something. It is focused in 
describing a character, an event, or place in great detail. It can be 
poetic when the author takes the time to be very specific in his 
or her descriptions.  
3) Expository  
Expository is style of writing that focused about a given topic 
or subject without voicing their personal opinions. It can be use 
expository writing in textbook, articles, recipes, business, 
technical, or scientific writing. 
4) Persuasive  
Persuasive writing tries to bring other people around to your 
point of view. It means that this text contains the opinions and 
biases of the author. Making the others to agree with the authors’ 
point of view, it contains justifications and reason. It can be used 
in letters of complaint, advertisement, and newspaper opinion 
and editorial pieces. 
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d. The Purpose of Writing 
Ur (1996: 163) said that the purpose of writing in principle 
is the expressions of idea, the conveying of a message to the 
reader, so the ideas should be seen as the most important aspects 
of writing. Then, there were some purposes of writing as 
follows: 
1) To express the writer feeling 
It means that the writer usually uses written forms like a 
diary, poem or poetry, and love letter. It is used to be called 
as expressive writing. 
2) To entertain the readers 
The writer intends to entertain the readers using the 
written forms. It is called as literary writing using aesthetical 
materials to entertain the readers. 
3) To inform the readers 
It gives the information or explanation something to the 
readers. It is kind of informative writing. 
4) To persuade the readers 
The writer wants to persuade about his/ her opinions or 
ideas or concept. It is called persuasive writing. 
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e. The Process of Writing 
Harmer (2004: 7-9) describes the process of writing as four 
basic steps that are as follows: 
1) Planning 
Williams in Abderrouf (2016: 7) claims that Planning is 
one of the more effective features of writing process, 
although it can be challenging. Considering the three main 
issues (Harmer, 2004). First, the writers need to think about 
the purpose of writing; by doing so, they will identify about 
their text types will produce along with the language used, 
and information have to include. 
Secondly, the writers have to calculate the audience who 
are addressing allowing them to adjust their writing to leave 
the certain impact on the readers. Third, the writers 
emphasized on the content structure of the piece of writing 
that is organized in terms of facts, ideas or arguments. In 
short, planning is the step stone for writing development by 
which the writers collect all sorts of information about 
purpose of writing, the addressed audience, and the 
information that will use. 
2) Drafting 
Drafting is producing the first version of the piece of 
writing as a subject of amendment. According to Donohue in 
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Abderrouf (2016: 8) drafting is refer to the stage where “the 
students are able to craft their own writing. Drafting process 
have to need to put all what they see relevant to the piece of 
writing they are composing regardless to spell a mistake, 
grammar mistakes and others.  
Furthermore, the purpose of drafting is to gather a lot 
of information, ideas and arguments that will be used later on 
in writing. Along the writing process, there may exist a 
number of drafts until we get the final version of writing 
(Harmer, 2004). 
3) Editing 
This phase is about revising what the writer has done so 
far with careful emphasis on the elements of style and 
grammar lexis and so on. Editing concerns on the sentence- 
level, such as punctuation, sentence length, and spelling, 
agreement of subjects and predicates, and style (Williams in 
Harmer 2004).  
Editing means evaluation of the draft that has been made 
and make changes that will improve on writing. In addition, 
the editing not only addresses such features as form, 
discourse organization, paragraph structure, and cohesive 
devices but encourages the students to be more than just more 
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language learners but rather to develop the writers in writing 
(Zamel in Alves 2008) 
4) Publishing (Final Version) 
After editing the drafts and making the changes that need 
to be done, the writers are ready to make the final version to 
be sent the intended audience. Donohue in Abderrouf (2016: 
8) concludes that the final area in writing process includes 
sharing, reflection, and assessment of the students’ writing. 
The final version is supposed to be the refined, errors- free 
copy delivered to the teacher or any other in order to be 
evaluated.  
f. The Teaching of Writing  
Harmer (1998:79), there were several important main points 
that need to be concerned in teaching writing to students of 
English as a foreign language, they are: 
1) Reinforcement 
Students find benefits when they practice using English 
written text after studied how to use English rather than give 
explanation about how English are constructed. The students 
mind is working twice when practicing the written text. First, 
they have to remember about the explanation how English 
are constructed, and second they should apply those 
explanations to express their idea.  
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The visual demonstration of language construction is 
invaluable in understanding of how all fits together and it 
supports to commit the new language to memory. The 
students often find that is useful to write sentences using a 
new language shortly after they have studied it.  
2) Language development, 
The actual process of writing helps the students to learn 
as they go for along. The mental activity is used in 
constructing proper written texts is all part of ingoing 
learning experiences.  
3) Learning style, 
Certainly, the students have their own way in acquiring 
the knowledge. Some of them acquire knowledge by reading 
and listening. Some of them take for a longer time. They are 
more suitable to write and to speak rather than to read and to 
listen. For many learners, the time to think, to produce 
language is invaluable for them.   
g. The Test of Writing  
According to Hughes (2003: 101), there were two ways of 
assessing students’ writing: 
1) Holistic scoring 
Holistic scoring (often referred to as ‘impressionistic’ 
scoring) involves the assignment of a single score to a piece 
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of writing on the basis of an overall impression of it. The 
scoring for this type has advantage of being very rapid. 
Experienced scores can judge a page of writing in just a 
couple of minutes. The holistic scoring scales range from 1-
9. 
2) Analytical scoring 
Analytical scoring is a method of scoring which requires 
a separate score for each of a number of aspects of a task are 
said to be analytic. The advantages of analytical scoring are 
(1) it disposes of the problem of uneven development of sub 
skills in individuals; (2) scores are compiled to consider 
aspects of performance which they might otherwise ignore; 
(3) the very fact that the scorer has to give a number of scores 
can judge each of the aspects independently of the others.  
Avoiding for scoring subjectivity of the data, there were 
some characteristics that should be tested in writing. They 
were content of writing, organization, vocabulary, language 
use and mechanics. (Hughes, 2003: 104). 
Table 2.1 ESL Composition Profile (Jacobs in Ghanbari (2012: 94)) 
No Component Score Criteria 
1 Content 30-27 
 
 
26-22 
 
 
EXCELLENT TO VERY GOOD: 
knowledge, substantive, through 
development of thesis, relevant to assigned 
topic 
GOOD TO AVERAGE: some knowledge 
of subject, adequate range, limited 
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21-17 
 
 
16-13 
 
 
development of thesis, mostly relevant to 
topic, but lacks details 
FAIR TO POOR: limited knowledge of 
subject, little substance, inadequate 
development of topic 
VERY POOR: does not show knowledge of 
subject, non-substantive, not pertinent, or 
not enough to evaluate 
2 Organization 20-18 
 
 
 
17-14 
 
 
 
13-10 
 
 
9-7 
EXCELLENT TO VERY GOOD: fluent 
expression, ideas clearly started/ supported, 
succinct, well-organizes, logical 
sequencing, cohesive 
GOOD TO AVERAGE: somewhat choppy, 
loosely organized but main ideas stand out, 
limited support, logical but incomplete, 
sequencing 
FAIR TO POOR: non-fluent, ideas, 
confused or disconnected, lacks logical 
sequencing and development 
VERY POOR: does not communicative, no 
organization, or not enough to evaluate 
3 Vocabulary 20-18 
 
 
 
17-14 
 
 
13-10 
 
 
9-7 
 
 
EXCELLENT TO VERY GOOD: 
sophisticated range, effective word/ idiom 
choice and usage, word form mastery, 
appropriate register 
GOOD TO AVERAGE: adequate range, 
occasional errors of word/idiom form, 
choice, usage but meaning not obscured 
FAIR TO POOR: limited range, frequent 
errors of word/idiom form, choice, usage, 
meaning confused or obscured  
VERY POOR: essentially, translation, little 
knowledge of English vocabulary, idioms, 
word form or not enough to evaluate  
4 Language 
Use 
25-22 
 
 
 
21-18 
 
 
 
 
 
17-11 
 
EXCELLENT TO VERY GOOD: effective 
complex constructions, few errors of 
agreement, tense, number, word order 
/function, articles, pro-nouns, prepositions 
GOOD TO AVRAGE: effective but simple 
constructions, minor problems in complex 
constructions, several errors of agreement, 
tense, number, word order/functions, 
articles, pronouns, prepositions but 
meaning seldom obscured. 
FAIR TO POOR: major problems in simple 
/complex constructions, frequent errors of 
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10-5 
negation, agreement, tense, number, word 
order/function, articles, pronouns, 
prepositions but meaning seldom obscured 
FAIR TO POOR: major problems in 
simple/complex constructions, frequent 
errors of negation, agreement, tense, 
number, word order/function, articles, 
pronouns, prepositions and/or fragments, 
run-ons, deletions, meaning confused or 
obscured 
VERY POOR: Virtually no mastery of 
sentence construction, rules, dominated by 
errors, does not communicate, or not 
enough to evaluate 
5 Mechanics 5 
 
 
 
4 
 
 
3 
 
 
 
 
2 
 
 
 
EXCELLENT TO VERY GOOD: 
demonstrates mastery of convention, few 
errors of spelling, punctuation, 
capitalization, paragraphing 
GOOD TO AVERAGE: occasional errors 
of spelling, punctuation, capitalization, 
paragraphing but meaning not obscured 
FAIR TO POOR: frequent errors of 
spelling, punctuation, capitalization, 
paragraphing, poor handwriting, meaning 
confused or obscured 
VERY POOR: no mastery of convention, 
dominated by errors of spelling, 
punctuation, capitalization, paragraphing, 
handwriting illegible, or not enough for 
evaluate  
 
2. Review on Self- Efficacy  
a. Definition of Self-Efficacy 
Self- Efficacy is seen as one important factor that can influence 
one’s learning and affect the outcome when task is performing. 
Perceived self-efficacy is defined as people's beliefs about their 
capabilities to produce designated levels of their performance that 
exercise influence over events that affect their lives.  
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Bandura (1994: 2) defines self-efficacy as people believe 
about the capabilities to produce designated levels of performance that 
exercise influence over events that affect their lives. He says that self-
efficacy beliefs determine how people feel, think, motivate 
themselves and behave. In addition, Cubukcu (2008: 149) said that 
self-efficacy beliefs are more specific and situational judgments of our 
capabilities: a self-efficacy judgment in writing skills course might be 
expressed as “I am confident, I can get B+”.  
Self-efficacy concerns on primarily cognitive judgments of 
one’s own the capabilities based on mastery criteria by Bang & Clark 
in Cubukcu (2008: 149). Bandura (in Schunk 2003) described self-
efficacy as a mediating mechanism of personal agency. From those, 
mediating it means that mediation between the prior influences that 
are the sources of its creation and subsequent behavior. Self-efficacy 
is defined by Bandura as a context-specific belief of what one can 
accomplish. Therefore, if a student believes he or she can write well, 
this belief will influence the choices, effort, persistence and 
perseverance he or she will make (Gettingan 2008: 7). 
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b. Sources of Self-Efficacy  
According to Bandura in Mohamadi et al (2011: 427) there are 
four sources of self-efficacy, they are: 
1) Mastery Experiences 
Mastery experiences are the most important sources of 
efficacy information. It gives a big influence for individual efficacy 
because many experiences are real in the form of success and 
failure. The successful of experience will increase individual self-
efficacy, while experience of failure will decrease it.  
After the developing of self-efficacy through a series of 
success, the impact of failure will decrease it. Even, the failure will 
be overcome with many specific effort to strengthen self-
motivation if someone finds beyond experience that the hardest 
challenge can be solved with the effort for continue.  
2) Vicarious Experience 
The experience of the successfully others people comparable 
to do the same task. So instead, observation of the others’ failure 
will decrease an individuals’ value about ability and individual will 
deduct his effort that does.  
Appraising of self-ability influenced by vicarious experience 
that can be seen in task successfully. It concludes that they believe 
in equal ability. 
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3) Verbal Persuasion 
Verbal perception, individual will be directed with 
suggestion, advice, and guides so it can increase our beliefs about 
abilities that helping us to reach the goal. Furthermore, Bandura 
(1993: 118) said that self-efficacy beliefs on cognitive processes 
take a variety of forms. Much human behavior, which is purposive, 
is regulated by fore- thought embodying cognized goals.  
4) Psychological State  
Psychological States are sources of efficacy information, 
powerful emotional arousal, such as anxiety, can effectively for 
individuals’ beliefs about their capabilities. People view that a state 
of arousal as an energizing factor that can contribute to a successful 
performance, or they view arousal as completely disabling.   
c. Dimensions of  Self-Efficacy  
The measurement of self-efficacy that refer in three 
dimensions by Bandura in Suharsono et.al (2014: 146), they are:   
1) Level  
Level focuses on whether an individual believes that he or 
she can complete the task. The difficulties of task are judge by 
the individual and depend on his/her perception. The differences 
of tasks will determine the level of difficulty depend on 
individuals’ judges.  
 
25 
 
 
 
2) Strength 
Individuals’ belief that has been formed to do a special task. 
When the belief is more powerful toward owns’ ability so it can 
be easy to do the task that absolutely hold on in challenging and 
difficulties. Besides, if there is no beliefs in their own ability so 
they avoid the task.  
3) Generality  
Generality as far as that individuals’ belief with their ability 
in various situation of task that can be done by someone in daily 
life or never do in daily life. This activity need someone that has 
a certain ability to do some different task. 
3. Review on Self-Esteem  
a. The Definition of Self-Esteem 
Many statements from the expert about what is self-esteem. 
Rosenberg (1965: 14) Self-esteem is an important determinant of 
psychological being that is particularly problematic during the 
adolescent life stage. Kalouti-Mekky (2012: 14) states self-esteem 
involves an attitude of approval or disapproval and indicates the extent 
to which the individual believes himself to be capable, significant, 
successful, and worth. 
Woolfolk (2009: 114) self-esteem is the evaluation and 
students’ perception about themselves. Branden (2001: 109) states 
self-esteem has two interrelated aspects: it is a sense of personal 
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efficacy and a sense of personal worth. It can be integrated sum of 
self-confidence and self-respect. It is the conviction that one is 
competent to live and worthy for a living.  
Rubio in Rahmawati (2018: 32) defines self-esteem as a 
psychological and social phenomenon in which an individual 
evaluates his/ her competence and own self according to some values, 
which may result in different emotional states, and which is stable 
developmentally but still open to variation depending on personal 
circumstances. 
Based on the explanation above, it can be concluded that self-
esteem is the way that people place a value on themselves and how 
they respect their own ability and worth. 
b. The Indicators of Self-Esteem  
Copersmith in Seigley (1999: 75) says there are four aspects 
of self-esteem, such as: 
1) Power: means the ability influence or control others. 
2) Significant: means being valued by others as shown by their 
acceptance. 
3) Virtue: the adherence to moral standards. 
4) Competence: the meaning of competence is a successful 
performance in regard the goal. 
In addition, Plummer (2005: 20-23) states that there are five 
main components that lead someone to have healthy self-esteem: 
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1) Self-knowledge 
It is characterized by having a sense of security and personal 
value, and understanding about the differences and the commonalities 
between the individual and other people. 
2) Self and others 
It is characterized by knowing how to make a relationship then 
to express emotion appropriately, seeing things from another person’s 
perspective, and recognizing other people’s emotion. 
3) Self-acceptance  
This element is characterized by knowing their own strength, 
knowing that they do best thing, accepting to make a mistake is 
natural, and accepting the condition of their physical body. 
4) Self-expression 
It is characterized by understanding how to communicate with 
each other, learning to read the signals, making creativity in 
expressing themselves.  
5) Self-confidence 
It is characterized by knowing that their opinion, action, and 
thought have value, developing creative approach for solving the 
problems, and being able to accept challenges and to make choices. 
Based on the elaborations above, the indicators of self-esteem 
are: self-knowledge, self and others, self-acceptance, self-expression 
and self-confidence. 
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c. Characteristics of Self-Esteem  
Scot and Carolyn in Rahmawati (2018:34) describe the 
characteristics of person who are high and low self-esteem, as listed 
below: 
1) High self-esteem, the characteristics of those who have high level 
of self-esteem, they are: 
a) Believe strongly in a certain principles and values. 
b) Capable to act in his/her own best judgment 
c) Has a fewer health problems 
d) Genuinely enjoys him/herself and participates in wide variety of 
activities. 
e) Feels confident in the ability to deal with the challenging 
situations, despite failures and setbacks. 
f) Is sensitive to need of others; cares each other’s. 
g) Is more flexible and possible in changing of situation is happy, 
energetic, enthusiasm, and enjoys the life. 
People who have high self-esteem more positive self-views 
and are more certain of them. Consequently, they are less to avoid 
the failure and are more likely to adopt the approach goals with 
regard to self-esteem. In short, high self-esteem typically pursue 
self-esteem through dominance and competence. 
2) Low Self-esteem, people who have low self-esteem have the 
characteristics such as follows: 
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a) Overly sensitive to criticism, and afraid making a mistake. 
b) Overly critical of others and self. 
c) It blames others. 
d) Feels persecuted 
e) Has a fear of competition and reluctant to try a new things. 
f) Over-responsive to praise. 
g) Shy, timid, or withdrawn 
h) Uncertain of own opinions and values. 
i) Jealous or possessive. 
People who have a low self-esteem relatively negative self-
concepts and are less certain self-views. Consequently they are 
concerned with avoiding failure in domain of contingency and 
more likely to adopt avoidance or prevention of self-esteem goals. 
In sum, low self-esteem people pursue self-esteem by seeking 
acceptance.  
d. The Ways of Self-Esteem 
According to Brown and Marshall (2006: 2) said that the term 
of self-esteem is being used in three different ways, they are: 
1) Global Self-Esteem 
Global self-esteem as a feeling of affection for oneself that is 
not derived from rational, judgmental processes. However, it is 
defined that global self-esteem has been shown to be stable 
30 
 
 
 
throughout adulthood, with a probable genetic component related 
to temperament and neuroticism. 
2) Feelings of Self-Worth 
Self-esteem is used to refer to self- evaluation emotion 
reactions to valance events. It means that when they are talking 
about experiences “threaten self-esteem” or “boost self-esteem”. 
For example, a person might say her self-esteem was sky- high 
after getting a big promotion or a person might say his self-esteem 
plummeted after a divorce. 
Following James in Kwan (2007: 22), refer to these self-
evaluative emotional reactions as feelings of self-worth. Feeling on 
the positive side or feeling on the negative side are examples of 
what it is called feeling of self-worth. 
3) Self-Evaluations 
Self-esteem is used to refer to the way people evaluate their 
various abilities and attributes. It prefers to call these beliefs self-
evaluations or self-appraisals as they refer to the way people 
evaluate or appraise their physical attributes, abilities, and 
personality characteristics. From this, people have a different levels 
of self-esteem in different areas. 
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B. The Previous Study 
There were previous study that the researcher used as the source of 
the thesis. First, the previous study came from Faulina Rahmawati (2018) 
that The Correlation between Students’ Interest in Reading English Text, 
Students’ Self-Esteem and Reading Skill at the Eleventh Grade Students of 
SMK N 1 Sragen. It indicates that that (1) there is positive correlation 
between students’ interest in reading English text (X1) and Reading Skill 
(Y). The coefficient correlation is higher than r-table (0.817 > 0.308). (2) 
There is positive correlation between self-esteem (X2) and reading skill (Y). 
The coefficient correlation is higher than r-table (0.795 > 0.308). (3) There 
is positive correlation between students’ interest in reading English text, 
students’ self-esteem and reading skill. 
Second, study by Garland Sharp (2001) The Relationship among 
Self-Esteem, Self-Efficacy, and Training Performance at a Government 
Funded Nuclear Operations Complex in East Tennessee. This research 
shows that there is positive relationship between self-esteem and training 
performance. There is also positive relationship between self-efficacy and 
training performance. Then, there is correlation between self-efficacy and 
self-esteem. 
Third, Journal from Chea and Shumow (2014) that entitled The 
Relationships among Writing Self-Efficacy, Writing Goal Orientation, and 
Writing Achievement. The result said writing self-efficacy was related to 
writing mastery and performance-avoidance goal orientations. All writing 
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goal orientation measures were related positively. Both writing self-efficacy 
and writing mastery goal orientation were shown to have positive 
correlations with writing achievement.  
C. Rationale  
McLeod (in Wening, 2016) defines writing as much an emotional as 
a cognitive activity, affective elements strongly to influence all phases of 
the writing process. It means that in doing writing, a writer involves not only 
cognitive aspects but also about the affection and many practices to gather 
writers’ ideas into a piece of writing. It means that in writing, students also 
involve their affection and emotion. Writing self-efficacy means to the 
students’ beliefs in their ability to do written English task successfully. Such 
tasks include composition, correctly punctuating in writing and creating the 
grammatically correct samples of writing  
Bandura (1994) mentions that the students who evaluate themselves 
as poor writers tend to engage in writing works and making brief or 
incomplete a pieces of writing that students with higher writing self-efficacy 
have been found to complete writing tasks at a higher standard. It describes 
that self-efficacy affects to someone’s writing ability. Individuals who hold 
positive perceptions of themselves as good writers are more likely to pursue 
about opportunities to write, and expand more effort during their writing 
process and demonstrate the greater persistence in seeking writing 
competence generally; thus, a high sense of self-efficacy is likely to 
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contribute to the production of good-quality in writing, as opposed to low 
self-efficacy. 
Besides self-efficacy, self-esteem included an aspect of psychology 
to support writing ability. Self-esteem is the way that people place a value 
on themselves and how they respect to their own ability and worth. 
According to Hisken (2003: 16) in Rahmawati, “a high level of self-esteem 
acts as a buffer against anxiety so students with high self-esteem as not as 
likely to struggle with writing ability. It means that a high self-esteem can 
be a successfully factor for students for getting a success in writing ability 
because they will not discourages if they struggle.  
Students who have high self-esteem they will try and try again if 
they are failed. They will comprehend that the failure is part of learning 
process, so they will continually try to comprehend their comprehension. 
From the statements above, it concluded that high self-efficacy and high 
self-esteem, their writing ability will increase. From the explanation above, 
it concludes that student’s self-efficacy and students’ self-esteem will 
achieve writing ability. 
D. Hypothesis  
Based on the rationale above, the researcher can formulate three 
hypothesis as follows: 
1. Ha: There is a positive significant correlation between students’ self-
efficacy and writing ability. 
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Ho: There is a negative significant correlation between students’ self-
efficacy and writing ability. 
2. Ha: There is a positive significant correlation between students’ self-
esteem and writing ability. 
Ho: There is a negative significant correlation between students’ self-
esteem and writing ability. 
3. Ha: There is a positive significant correlation between students’ self-
efficacy, students’ self-esteem and writing ability. 
Ho: There is a negative significant correlation between students’ self-
esteem and writing ability.
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  CHAPTER III 
RESEARCH METHODOLOGY 
 
A. Research Method  
The researcher used quantitative method. Creswell (2009: 4) said that 
quantitative method is one kind of research method where the data is numbering 
form and analyzed using statistical procedures. The researcher conducted this 
research in correlational research design. Correlation research is a research which 
is done to determine the relationship among two or more variables, and to explore 
their implication for cause and effect by Fraenkel and Wallen (in Zulaikha 2016: 
55).  
In this research, the researcher wants to find out the correlation between three 
variables; students’ self-efficacy, students’ self-esteem and writing ability.  
There are three possible results of a correlational study: a positive 
correlation, a negative correlation, and no correlation. The correlation coefficient is 
measure of correlation strength and can range from -1.00 to +1.00. Perfect positive 
correlation would result in a score of +1. Perfect negative correlation would result 
in -1 (Sugiyono, 2015: 226). 
1. Positive correlation: A correlation coefficient close to +1.00 indicates a strong 
positive correlation; 
2. Negative correlation: A correlation coefficient close to -1.00 indicates a strong 
negative correlation; 
3. No correlation: Indicates no relationship between the two variables. A 
correlation coefficient of 0 indicates no correlation. 
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According to Sugiyono (2011: 39), there are two kinds of variable; 
independent and dependent variable. Independent variable is free variable in other 
words it called causative variable. Dependent variable is variable that influenced by 
independent variable, in other words it called effected variable. In this reseacrh, 
there are three variables as follows: 
1. Independent variable. 
The independent variable in this research is self-efficacy (X1) and self-
esteem (X2) of the eighth grade students of MTs N 2 Surakarta. 
2. Dependent variable. 
Dependent variable in this research is their writing ability in recount text of 
eighth grade students of MTs N 2 Surakarta (Y). The relationship of three 
variables of this research can be figured out as follows. 
 
 
 
 
 
 
 
Figure 3.1: The relationship between X1 and Y. X2 and Y. X1, X2 and Y 
 
 
 
 
Students’ Self-Efficacy 
(X1) 
Students’ Self-Esteem 
(X2) 
Writing Ability 
(Y) 
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B. Place and Time of the Research 
1. The place of the Research 
The place of this research is MTs N 2 Surakarta in the academic year 
of 2018/2019. It is located in Suronalan, Pajang, Laweyan, Surakarta, 
Jawa Tengah, Indonesia. 
2. The Time of the Research 
The researcher conducted the research from November 2018 until 
May 2019. Based on the pre-research that has been done by the 
researcher in August 27th 2018 for the eighth grade students of MTs N 2 
Surakarta. 
C. Population, Sample, Sampling 
1. Population  
According to Sugiyono (in Safitri 2016: 58), population is the 
generalization area consists of object/subject that has quantity and 
characteristic of certain designated by researcher to learn and drawn the 
conclusion. The population of this research is all of the eighth grade 
students of MTs N 2 Surakarta in academic year 2018/2019. There are 
eleventh classes at eighth grade students. Those classes are follow: 
Table 3.1 Population of eighth grade students 
Number Class Total of students 
1 VIII A1 22 
2 VIII A2 23 
3 VIII A3 26 
4 VIII A4 26 
5 VIII A5 22 
6 VIII B 34 
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7 VIII C 36 
8 VIII D 35 
9 VIII E 34 
10 VIII F 35 
11 VIII G 34 
TOTAL 327 
 
2. Sample  
According to Sugiyono (2016: 118), the sample is part of population 
in the form of number and characteristics. Based on Arikunto in 
Rahmawati (2018: 43), if the population is less than 100 respondent, it 
will be better to take them all as a sample. So, the sample of the research 
is the population research. But, if the subject of the research is large, the 
researcher can take about 10-15% or 20-25% or more. In this research, 
32 students used to try out for questionnaire. Then, 30 students as the 
sample were taken by 10% of the population from 295 students. 
3. Sampling  
Sampling is a technique used in taking sample. The researcher used 
simple random sampling technique is a method that gives every member 
of the population an equal chance of being selected in the study Hallon 
and Santrock (in Safitri 2016: 59)  
Therefore, nobody subject who gets special treatment from the 
researcher. So, every students got same chance to be selected as sample. 
In deciding the sample, firstly the researcher defining the population. 
Then, listing all of the classes and the last taking the class randomly to 
get 10% of the population as a sample. 
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D. The Technique of Collecting Data 
In collecting the data of research, the researcher used questionnaire 
and document. The questionnaire was used to collect the data of students’ 
self-efficacy and students’ self-esteem. Documentation used to collect data 
of students’ writing ability. 
1. The Instruments of Collecting Data 
a. Questionnaire 
Questionnaire is a technique to collect the data with giving a 
list of questions or statements to respondents (Sugiyono, 2016: 199). 
In this research, the researcher used questionnaire to collect the data 
of students’ self-efficacy and students’ self-esteem. The kind of this 
questionnaire is close-type questionnaire based on Likert scale. 
Sugiyono (in Safitri 2016: 60) likert scale is used to measure attitude, 
opinion, and person’s group’s perception about social phenomenon 
with a number of points usually at least four or five. 
The first questionnaire is for students’ self-efficacy. This 
questionnaire consist of 35 questions with 5 options answer based on 
the indicator of self-efficacy by Bandura in Suharsono (2014: 146). 
The second questionnaire is for students’ self-esteem. Based on the 
indicator of self-esteem by Plummer (2005: 20-23), this 
questionnaire consist of 60 questions with 5 options answer.  
The scores from students’ self-efficacy and students’ self-
esteem questionnaire are 1-5 based on Likert scale can be seen in 
Table 3.2 below:  
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Table 3.2 The Score category of Likert Scale 
Statement 
                              Option 
SS S R TS STS 
Positive 5 4 3 2 1 
Negative 1 2 3 4 5 
   
SS = Sangat Setuju  TS = Tidak Setuju 
S = Setuju   STS = Sangat Tidak Setuju 
R = Ragu-ragu 
 
b. Documentation 
According to Sugiyono (2016: 329) the document is events a 
record that have passed, it can be in the form of writing, pictures, or 
someone's monumental works. In this study, the researcher used 
documentation of students writing ability scores from the teacher. 
Score in student’s writing ability is given by teacher when the 
students have been test the learning process in the second semester. 
2. Validity and Reliability of Instruments 
a. Validity of the Instruments 
Sundayana (2014: 59) states that validity is a measurement 
that show the validity degree of instrument. The instrument is called 
valid if it can show the data from variable that exactly observed. In 
this research, to measure the validity of students’ self-efficacy and 
students’ self-esteem the researcher used Person Product Moment 
through SPSS 20.0 for windows. The steps of computing the validity 
the validity as follows: 
 
 
41 
 
 
 
1) Turn on SPSS 20.0 for windows 
2) Click the variable view and define each column with Q1 to Q35 
(Question1- Question35) for students’ self-efficacy and Q1 to 
Q60 for students’ self-esteem then change the column of decimal 
becomes 0 and the column measure becomes scale for all items. 
 
3) After filling the variable view, click data view, and fill the data of 
students’ self-efficacy and students’ self-esteem. 
 
4) Click the analyze menu, the choose scale > reliability analysis 
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5) Move all items to item box 
 
6) Click statistic then choose scale if item deleted > continue > OK 
 
7) The Result of validity is as below 
 
The criteria of validity test is that the test is valid if ro is higher than 
rt (ro > rt). Then, the test is called invalid if ro is lower than rt (ro < rt). 
There are 35 items of students’ self-efficacy and 60 items of 
students’ self-esteem used to tryout. It can be seen in the appendix. 
The rt at 𝛼 = 0.05 for N= 30 is 0.349.   
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After tryout, the researcher got 25 valid items and 10 invalid 
items, they are 3,10,14,15,16,17,21,24,27,30. Then, for self-esteem 
questionnaire the researcher got 30 valid items and 30 items invalid, 
they are 1, 2, 5, 7, 9, 10, 12, 13, 14, 16, 19, 21, 25, 26, 28, 29, 31, 
32, 33, 37, 38, 40, 43, 45, 48, 49, 50, 54, 55, 60. 
b. Reliability of the Instrument  
Creswell in Zulaikha (2016: 66) Reliability means that score 
from an instrument are stable and consistent. Reliability refers to the 
consistency of the scores obtained, how consistent they are for each 
individual from one administration of an instrument to another and 
from one set of items to another. To know the reliability of students’ 
self-efficacy and students’ self-esteem questionnaire the researcher 
used Alpha Cronbarch Formula with the help of SPSS 20.0 for 
windows.  
The steps of program SPSS 20.0 for windows are: 
1) Turn on the SPSS 20.0 for windows 
2) Copies the valid data of students’ self-efficacy and self-esteem in 
data view. 
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3) Click variable view, changes the column decimal into 0 for all 
items and changes the column measure into scale for all items 
 
4) Click analyze > Scale > Reliability analysis 
 
5) Move all items into items box, click alpha in the model box, then 
click statistic 
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6) Select item and scale, then click continue > OK 
 
7) The result is as below 
 
The criteria of reliability is if robtained is higher than rtable (robtained > 
rtable), so the test is reliable. 
Table 3.3 The Reliability of Students’ Self-Efficacy 
Reliability Statistics 
Cronbach's Alpha N of Items 
.896 25 
 
Table 3.4 The Reliability of Students’ Self-Esteem 
Reliability Statistics 
Cronbach's Alpha N of Items 
.888 30 
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Based on the computation using the formula of Alpha Cronbarch 
using by SPSS 20.0 for window, the result of computation is. Then, the 
value is compared to rt at 𝛼 = 0.05 for N= 30 is 0.349. It shows that ro is 
higher than rt (0.896 > 0.349) for students self-efficacy and (0.888 > 
0.349) for students’ self-esteem. So, it can be said that the test is reliable. 
E. Technique of Analyzing Data 
After collecting the data, the next step analyzed the data. It shows 
whether there is a positive significant correlation between students’ self-
efficacy, students’ self-esteem with writing ability. The researcher presents 
the mode, median, mean and range of the sample as follows: 
1. Description of the Data 
a. Mode 
Mode is a technique of group that explained based on the 
popular value or the most frequent that appears in the group 
(Sugiyono, 2015: 47) 
b. Median 
Median is one the scores which are arranged based on the 
amount, which is in the middle between the lowest and the highest 
scores (Sugiyono, 2015: 48) 
c. Mean  
Mean is the average value of a data group. It is gained from 
summing up all of members in that group, then dividing it with the 
total (Sugiyono, 2015: 49) 
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d. Range  
Range is the gap between the highest and the lowest value in a 
data group (Sugiyono, 2015: 55) 
e. Standard Deviation 
Standard deviation is the distance of an individual value from 
the mean. 
The steps of program SPSS 20.0 for windows.are: 
1) Open program SPSS 20.0 for windows 
2) Click the variable view and define each column with the name of 
variable (example: Self-Efficacy, Self-Esteem, and Writing). 
Change the column of decimals column becomes 0 for self-
efficacy, self-esteem and writing ability. The column measure 
becomes scale for all items 
 
3) Open data view, input the data in the variable 
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4) Click Analyze > Description Statistics > descriptives, then move 
the item into variable box > options 
 
5) Click Statistics, then checklist Mean, Median, Mode, Sum, etc. 
click continue > OK 
 
6) The result is as below 
 
7) To find the analysis descriptive of self-efficacy and writing ability 
the steps are same with those steps above 
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2. Analyzing Pre-requirement Testing 
Before doing the analysis to know the correlation between students’ 
self-efficacy, students’ self-esteem with writing ability, it is needed to do an 
analysis pre-requirement test that consist of normality and linearity. 
a. Normality test 
Normality testing distribution is proposed to know whether the 
variable data research distribution is normal or not. To find out the 
normality of the sample in this research, the researcher used Kolmogrov 
Smirnov (KS-Z) formula to test the normality of data by SPSS 20.0 for 
windows. The normality can be seen from p (significance) on Kolmogrov 
Smirnov value. If p (significance) value greater than 0.05 (p>0.05), it 
tells that the distribution of the data is normal. 
The researcher used SPSS 20.0 for windows to analyze the 
normality. The steps of normality test are: 
1) Open program SPSS 20.0 for windows. 
2) Input the data in variable and define each column with the name of 
variable (self-efficacy, self-esteem, and writing). Change the column 
of measure becomes 0 for self-efficacy, self-esteem, and writing. The 
column measure becomes scale for all items 
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3) After filling the variable view, click data view, and fill the data of 
students’ self-efficacy, students’ self-esteem and writing ability 
 
4) Click analyze > descriptive statistic > explore 
 
5) Move the items into dependent box, select plot then click plot 
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6) Select normality plots with test > continue > OK 
 
7) The result is below 
 
The data of students’ self-efficacy, students’ self-esteem and writing 
ability are considered in normal distribution of the significance is higher 
than 0.05. 
b. Linearity testing 
Linearity testing is aimed to know whether the three variables, there 
are independent variables (X1 and X2) and dependent variable (Y), which 
measured by statistical analysis correlation, have relation linearly or not.  
The steps of linearity test are: 
1) Open program SPSS 20.0 for windows 
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2) Input the data in variable and define each column with the name of 
variable (self-efficacy and writing). Change the column of measure 
becomes 0 for self-efficacy, self-esteem, and writing. The column 
measure becomes scale for all items 
 
3) After filling the variable view, click data view, and fill the data of 
students’ self-efficacy and writing ability 
 
4) Click analyze > compare means > means 
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5) Move the variable writing into dependent list, and move the variable 
students’ self-efficacy into independent list 
 
6) Click options select the test of linearity > continue > OK  
 
7) The result is as below 
 
8) To check the linearity of students’ self-esteem and speaking ability the 
steps are same with those steps above 
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3. Hypothesis testing 
a. Testing the first and second Hypothesis 
The test of the first and second hypothesis used to know the 
correlation between students’ self-efficacy and writing ability and the 
correlation between students’ self-esteem and writing ability. The test 
used as follow: 
1) Single correlation 
To test the first and second hypothesis, the researcher used single 
correlation technique using Pearson Product Moment Formula by 
SPSS 20.0 for windows. The steps are: 
a) Turn on SPSS 20.0 for windows 
b) Click the variable view and define each column with the name of 
variable (self-efficacy and writing). Change the column of measure 
becomes 0 for self-efficacy, self-esteem, and writing. The column 
measure becomes scale for all items 
 
c) After filling the variable view, click data view, and fill the data of 
students’ self-efficacy and writing ability 
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d) Click analyze > regression > linear 
 
e) Move the variable writing into dependent list, and move the 
variable students’ self-efficacy into independent list then click 
statistics 
 
f) Select estimates, model fit R squared change, then click continue > 
OK 
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g) The result is as below 
 
h) To test the correlation between students’ self-esteem and writing 
ability (second hypothesis) the steps are same with those step above 
2) The significance of the simple correlation coefficient 
The significance of the simple correlation coefficient is if the 
significance of coefficient correlation lower than significant level 
𝛼=0.05, so the correlation is significant. The steps are: 
a) Turn on SPSS 20.0 for windows 
b) Click the variable view and define each column with the name of 
variable (self-efficacy and writing). Change the column of measure 
57 
 
 
 
becomes 0 for self-efficacy, self-esteem, and writing. The column 
measure becomes scale for all items  
 
c) After filling the variable view, click data view, and fill the data of 
students’ self-efficacy and writing ability 
 
d) Click analyze > regression > linear 
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e) Move the variable writing into dependent list, and move the 
variable students’ self-efficacy into independent list then click 
statistics 
 
f) Select estimates, model fit R squared change, then click continue > 
OK 
 
g) The result is as below 
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h) To test the significant between students’ self-esteem and writing 
ability (second hypothesis) the steps are same with those step above 
3) Single linear regression 
The steps to calculate single linear regression are: 
a) Turn on SPSS 20.0 for windows 
b) Click the variable view and define each column with the name of 
variable (self-efficacy and writing). Change the column of measure 
becomes 0 for self-efficacy, self-esteem, and writing. The column 
measure becomes scale for all items  
 
c) After filling the variable view, click data view, and fill the data of 
students’ self-efficacy and writing ability 
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d) Click analyze > regression > linear 
 
e) Move the variable writing into dependent list, and move the 
variable students’ self-efficacy into independent list then click 
statistics 
 
f) Select estimates, model fit, R squared change,  descriptive, 
confidence interval level 95%, and casewise diagnotics then click 
continue > OK 
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g) The result is as below 
 
h) To test the linier regression between students’ self-esteem and 
writing ability (second hypothesis) the steps are same with those 
step above 
b. Testing the third Hypothesis 
The test of third hypothesis used to know the correlation between 
students’ self-efficacy and students’ self-esteem with writing ability. The 
test used as follows: 
1) Multiple correlation 
The steps to calculate the multiple linear regression are: 
a) Turn on SPSS 20.0 for windows 
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b) Click the variable view and define each column with the name of 
variable (self-efficacy, self-esteem and writing). Change the 
column of measure becomes 0 for self-efficacy, self-esteem, and 
writing. The column measure becomes scale for all items 
 
c) After filling the variable view, click data view, and fill the data of 
students’ self-efficacy, self-esteem and writing ability 
 
d) Click analyze > regression > linear 
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e) Move the variable writing into dependent list, and move the 
variable students’ self-efficacy and students’ self-esteem into 
independent list then click statistics 
 
f) Select estimates, model fit and R squared change, then click 
continue > OK 
 
g) The result is as below 
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2) The significance of the multiple correlation coefficient 
The significance of the multiple correlation coefficient is if 
coefficient of significance Fchange is lower than the level of significant 
𝛼=0.05, so the correlation is significant. The steps to calculate the 
significance of the multiple linear correlation coefficient as follows:  
a) Turn on SPSS 20.0 for windows 
b) Click the variable view and define each column with the name of 
variable (self-efficacy, self-esteem and writing). Change the 
column of measure becomes 0 for self-efficacy, self-esteem, and 
writing. The column measure becomes scale for all items 
 
c) After filling the variable view, click data view, and fill the data of 
students’ self-efficacy, self-esteem and writing ability 
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d) Click analyze > regression > linear 
 
e) Move the variable writing into dependent list, and move the 
variable students’ self-efficacy and students’ self-esteem into 
independent list then click statistics 
 
f) Select estimates, model fit and R squared change, then click 
continue > OK 
 
66 
 
 
 
g) The result is as below 
 
3) Multiple linier regression 
The steps to calculate the multiple linear linear regression as follows: 
a) Turn on SPSS 20.0 for windows 
b) Click the variable view and define each column with the name of 
variable (self-efficacy, self-esteem and writing). Change the 
column of measure becomes 0 for self-efficacy, self-esteem, and 
writing. The column measure becomes scale for all items  
 
c) After filling the variable view, click data view, and fill the data of 
students’ self-efficacy, self-esteem and writing ability 
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d) Click analyze > regression > linear 
 
e) Move the variable writing into dependent list, and move the 
variable students’ self-efficacy and students’ self-esteem into 
independent list then click statistics 
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f) Select estimates, model fit, R squared change, descriptive, 
confidence interval level 95% and casewise diagnotics  then click 
continue > OK 
 
g) The result is as below 
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CHAPTER IV 
RESEARCH FINDING AND DISCUSSION 
 
A. Research Finding 
In the research finding, the researcher describes the description of 
the data which has three variables, one dependent variable and two 
independent variables. The researcher also describes the data analysis 
consisting of pre-requirement testing and hypothesis testing. 
1. Data Description 
The data which are analyzed in this study, namely: students’ self-
efficacy, students’ self-esteem and writing ability are obtained from the 
result of questionnaire and document. The score of students’ self-efficacy, 
students’ self-esteem and writing ability can be seen in Appendix 18; 19; 
and 11. The data of each variable which is used in this study can be 
described as follows: 
a. Students’ Self-Efficacy  
The data of student’s self-efficacy was collected by using 
questionnaire and computed through SPSS 20.0 for windows. The 
questionnaire consists of 25 items which are valid. The respondent who 
did the test are 30 students at the eighth grade of MTs N 2 Surakarta as 
the sample of the research. The data of students’ self-efficacy can be 
seen in Table 4.1 below:  
 
 
70 
 
 
 
Table 4.1 The Statistic Data of Students’ Self-Efficacy 
Statistics 
Students Self-Efficacy 
N 
Valid 30 
Missing 0 
Mean 89.47 
Std. Error of Mean 1.494 
Median 89.00 
Mode 84a 
Std. Deviation 8.182 
Variance 66.947 
Range 31 
Minimum 75 
Maximum 106 
Sum 2684 
 
From the data in Table 4.1 above, it is known that the maximum 
score of students’ self-efficacy is 106 and minimum score is 75. The 
range of students’ self-efficacy is 31. The mean is 89.47. The standar 
error of mean is 1.494. The median is 89.00 then mode is 84a. The 
standar deviation is 8.182. The variance is 66.947 and the sum of data 
is 2684. 
The frequency of students’ self-efficacy score is presented in 
Table 4.2 below: 
Table 4.2 The Frequency of Students’ Self-Efficacy 
Students’ Self Efficacy  
 Frequency Percent Valid Percent Cumulative 
Percent 
Valid 
75 1 3.3 3.3 3.3 
77 1 3.3 3.3 6.7 
79 1 3.3 3.3 10.0 
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80 2 6.7 6.7 16.7 
81 1 3.3 3.3 20.0 
82 1 3.3 3.3 23.3 
84 3 10.0 10.0 33.3 
85 1 3.3 3.3 36.7 
86 2 6.7 6.7 43.3 
87 1 3.3 3.3 46.7 
89 2 6.7 6.7 53.3 
90 1 3.3 3.3 56.7 
92 1 3.3 3.3 60.0 
94 1 3.3 3.3 63.3 
95 3 10.0 10.0 73.3 
96 3 10.0 10.0 83.3 
97 1 3.3 3.3 86.7 
99 1 3.3 3.3 90.0 
100 1 3.3 3.3 93.3 
105 1 3.3 3.3 96.7 
106 1 3.3 3.3 100.0 
Total 30 100.0 100.0  
 
From the Table 4.2 above, there is 1 student who got the score 75 
(3.3%), 1 student who got the score 77 (3.3%), 1 student who got the 
score 79 (3.3%), 2 students who got the score 80 (6.7%), 1 student who 
got the score 81 (3.3%), 1 student who got the score 82 (3.3%), 3 
students who got the score 84 (10.0%), 1 student who got the score 85 
(3.3%), 2 students who got the score 86 (6.7%), 1 student who got the 
score 87 (3.3%), 2 students who got the score 89 (6.7%), 1 student who 
got the score 90 (3.3%), 1 student who got the score 92 (3.3%), 1 student 
who got the score 94 (3.3%), 3 students who got the score 95 (10.0%), 
3 students who got the score 96 (10.0%), 1 student who got the score 
97 (3.3%), 1 student who got the score 99 (3.3%), 1 student who got the 
score 100 (3.3%), 1 student who got the score 105 (3.3%), 1 student 
who got the score 106 (3.3%). 
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The frequency of students’ self-efficacy can be seen in the figure 
4.1 below: 
 
 
Figure 4.1 The Histogram of Students’ Self-Efficacy 
b. Students’ Self-Esteem  
The data of student’s self-esteem was collected by using 
questionnaire and computed through SPSS 20.0 for windows. The 
questionnaire consists of 30 items which are valid. The respondent who 
did the test is 30 students at the eighth grade of MTs N 2 Surakarta as 
the sample of the research. The data of students’ self-esteem can be seen 
in Table 4.3 below:  
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Table 4.3 The Statistic Data of Students’ Self-Esteem  
Statistics 
Students’ Self-Esteem 
N 
Valid 30 
Missing 0 
Mean 108.53 
Std. Error of Mean 2.078 
Median 106.50 
Mode 96 
Std. Deviation 11.380 
Variance 129.499 
Range 41 
Minimum 94 
Maximum 135 
Sum 3256 
 
From the data in Table 4.3 above, it is known that the maximum 
score of students’ self-esteem is 135 and minimum score is 94. The 
range of students’ self-esteem is 41. The mean is 108.53. The standar 
error of mean is 2.078. The median is 106.50 then mode is 96. The 
standar deviation is 11.380. The variance is 129.499 and the sum of data 
is 3256. The frequency of students’ self-esteem score is presented in 
Table 4.4 below: 
Table 4.4 The Frequency of Students’ Self-Esteem 
students’ self-esteem 
 Frequency Percent Valid Percent Cumulative 
Percent 
Valid 
94 1 3.3 3.3 3.3 
96 3 10.0 10.0 13.3 
97 2 6.7 6.7 20.0 
98 1 3.3 3.3 23.3 
100 2 6.7 6.7 30.0 
101 1 3.3 3.3 33.3 
102 1 3.3 3.3 36.7 
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103 1 3.3 3.3 40.0 
105 2 6.7 6.7 46.7 
106 1 3.3 3.3 50.0 
107 1 3.3 3.3 53.3 
108 2 6.7 6.7 60.0 
110 2 6.7 6.7 66.7 
112 2 6.7 6.7 73.3 
113 1 3.3 3.3 76.7 
115 1 3.3 3.3 80.0 
120 1 3.3 3.3 83.3 
125 2 6.7 6.7 90.0 
130 2 6.7 6.7 96.7 
135 1 3.3 3.3 100.0 
Total 30 100.0 100.0  
 
From the Table 4.4 above, there is 1 student who got the score 94 
(3.3%), 3 students who got the score 96 (10.0%), 2 students who got the 
score 97 (6.7%), 1 student who got the score 98 (6.7%), 2 students who 
got the score 100 (6.7%), 1 student who got the score 101 (3.3%), 1 
student who got the score 102 (3.3%), 1 student who got the score 103 
(3.3%), 2 students who got the score 105 (6.7%), 1 student who got the 
score 106 (3.3%), 1 student who got the score 107 (3.3%), 2 students 
who got the score 108 (6.7%), 2 students who got the score 110 (6.7%), 
2 students who got the score 112 (6.7%), 1 student who got the score 
113 (3.3%), 1 student who got the score 115 (3.3%), 1 student who got 
the score 120 (3.3%), 2 students who got the score 125 (6.7%), 2 
students who got the score 130 (6.7%), 1 student who got the score 135 
(3.3%). 
The frequency of students’ self-esteem can also be seen in the 
Figure 4.2 below: 
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Figure 4.2 The Histogram of Students’ Self-Esteem 
c. Writing Ability 
The data of students’ writing ability was collected by 
documentation from the teacher and computed by using SPSS 20.0 for 
windows. The data of writing ability can be seen in Table 4.5 below: 
Table 4.5 The Statistic Data of Writing Ability 
Statistics 
Writing Ability 
N 
Valid 30 
Missing 0 
Mean 78.40 
Std. Error of Mean 1.378 
Median 80.00 
Mode 80 
Std. Deviation 7.550 
Variance 57.007 
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Range 25 
Minimum 65 
Maximum 90 
Sum 2352 
 
From the data in Table 4.5 above, it is known that the maximum 
score of students’ self-esteem is 90 and minimum score is 65. The range 
of students’ self-esteem is 25. The mean is 108.53. The standar error of 
mean is 1.378. The median is 80.00 then mode is 80. The standar 
deviation is 7.550. The variance is 57.007 and the sum of data is 2352. 
The frequency of students’ writing ability score is presented in Table 
4.6 below 
Table 4.6 The Frequency of Students’ Writing Ability 
Writing 
 Frequency Percent Valid Percent Cumulative 
Percent 
Valid 
65 4 13.3 13.3 13.3 
70 2 6.7 6.7 20.0 
73 2 6.7 6.7 26.7 
75 1 3.3 3.3 30.0 
77 1 3.3 3.3 33.3 
78 3 10.0 10.0 43.3 
79 1 3.3 3.3 46.7 
80 5 16.7 16.7 63.3 
81 2 6.7 6.7 70.0 
82 2 6.7 6.7 76.7 
85 3 10.0 10.0 86.7 
90 4 13.3 13.3 100.0 
Total 30 100.0 100.0  
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From the Table 4.6 above, there is 4 students who got the score 65 
(13.3%), 2 students who got the score 70 (6.7%), 2 students who got the 
score 73 (6.7%), 1 student who got the score 75 (3.3%), 1 student who got 
the score 77 (3.3%), 3 students who got the score 78 (10.0%), 1 student who 
got the score 79 (3.3%), 5 students who got the score 80 (16.7%), 2 students 
who got the score 81 (6.7%), 2 students who got the score 82 (6.7%), 3 
students who got the score 85 (10.0%), 4 students who got the score 90 
(13.3%). The frequency of writing ability can also be seen in the Figure 4.3 
below: 
 
 
Figure 4.3 The Histogram of Writing Ability 
 
2. Data Analysis 
The data analysis of this research consist of pre-requirement testing 
and hypothesis testing. Before testing the hypothesis, it is necessary to test 
the pre-requirement by using normality and linearity test. 
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a. Normality Testing 
Normality testing distribution is aimed to know whether the 
distribution of variable data research is normal or not. In this research 
has three variables of normality testing, there are normality of 
students’ self-efficacy, normality of students’ self-esteem and 
normality of writing ability. 
In testing the normality distribution of the data, the researcher 
used Kolmogrov-Smirnov by using SPSS 20.0 program for windows. 
The result can be seen in the table below: 
Table 4.7 The Normality Testing 
Tests of Normality 
 Kolmogorov-Smirnova Shapiro-Wilk 
Statistic Df Sig. Statistic Df Sig. 
Efficacy .117 30 .200* .970 30 .532 
Esteem .119 30 .200* .912 30 .017 
Writing .146 30 .105 .930 30 .050 
*. This is a lower bound of the true significance. 
a. Lilliefors Significance Correction 
 
From the Table 4.7 above, it can be interpreted as follows: 
1) Normality testing of students’ self-efficacy (X1) 
After being computed, the value for N=30 at the level of 
significant 𝛼 = 0.05 is 0.200. It shows that the value is higher than 
0.05 or Pvalue > 0.05. It means that the data distribution of 
student’s self-efficacy is normal. 
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2) Normality testing of students’ self-esteem (X2) 
After being computed, the value for N=30 at the level of 
significant 𝛼 = 0.05 is 0.200. It shows that the value is higher 
than 0.05 or Pvalue > 0.05. It means that the data distribution of 
students’ self-esteem is normal.  
3) Normality testing of writing ability (Y) 
After being computed, the value for N=30 at the level of 
significant 𝛼 = 0.05 is 0.105. It shows that the value is higher 
than 0.05 or Pvalue > 0.05. It means that the data distribution of 
writing ability is normal.  
b. Linearity Testing 
Linearity is used to know whether the independent variables and 
dependent variable have linear relationship or not. It can be calculated 
by using F-Test. The description of linearity testing are below: 
1) Linearity testing of students’ self-efficacy (X1) and writing ability 
(Y) 
Table 4.8 The Linearity Testing of Students’ Self-Efficacy (X1) and 
Writing Ability (Y) 
ANOVA Table 
 Sum of 
Squares 
Df Mean 
Square 
F Sig. 
Writing * 
Efficacy 
Between 
Groups 
(Combined) 1157.533 20 57.877 1.051 .495 
Linearity 662.831 1 662.831 12.035 .007 
Deviation from 
Linearity 
494.703 19 26.037 .473 .919 
Within Groups 495.667 9 55.074   
Total 1653.200 29    
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From the Table 4.8 above, the linearity testing of students’ 
self-efficacy (X1) and writing ability (Y) for N=30 at the level of 
significant 𝛼=0.05 is 0.919. The result of the table shows that 0.919 
> 0.05. It means that the data of   students’ self-efficacy and writing 
ability is linier.  
2) Linearity of students’ self-esteem (X2) and writing ability (Y) 
Table 4.9 The Linearity Testing of Students’ Self-Esteem(X1) And 
Writing Ability (Y) 
ANOVA Table 
 Sum of 
Squares 
Df Mean 
Square 
F Sig. 
Writing * 
Esteem 
Between 
Groups 
(Combined) 1482.533 19 78.028 4.572 .009 
Linearity 790.142 1 790.142 46.297 .000 
Deviation from 
Linearity 
692.392 18 38.466 2.254 .095 
Within Groups 170.667 10 17.067   
Total 1653.200 29    
 
From the Table 4.9 above, the linearity testing of students’ self-
esteem (X2) and writing ability (Y) for N=30 at the level of significant 
𝛼=0.05 is 0.95. The result of the table shows that 0.95 > 0.05. It means 
that the data of   students’ self-esteem and writing ability is linier.  
c. Linearity of Regression 
1) The regression of students’ self-efficacy and writing ability 
The researcher used equation of simple linier regression 
through SPSS 20.0 for windows to predict how far the students’ 
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self-efficacy influences the writing ability. The result of the 
equation is below:  
Table 4.10 The Regression of Students’ Self-Efficacy (X1)and Writing 
Ability (X2) 
Coefficientsa 
Model Unstandardized 
Coefficients 
Standardized 
Coefficients 
T Sig. 95.0% Confidence Interval 
for B 
B Std. Error Beta Lower 
Bound 
Upper 
Bound 
1 
(Constant) 26.125 12.125  2.155 .040 1.289 50.961 
Efficacy .584 .135 .633 4.329 .000 .308 .861 
a. Dependent Variable: Writing 
 
From the equation Y= 26.125 + 0.584X can be analyzed that 
a) If the score of students’ self-efficacy (X1) = 0, it can be 
predicted that the score of students’ self-efficacy is 26.125. 
If the score of students’ self-efficacy is 84, it can be 
predicted the score of writing is 26.125 + 0.584 (84) = 
75.181. 
b) The coefficient regression b= 26.125 indicates that the 
addition value of writing score for every addition of 
students’ self-efficacy score. It also indicates that the 
correlation between students’ self-efficacy and writing 
ability is positive because the coefficient is positive. 
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2) The regression of students’ self-esteem and writing ability  
Table 4.11 The Regression of Students’ Self-Esteem (X2) and Writing 
Ability (Y) 
Coefficientsa 
Model Unstandardized 
Coefficients 
Standardize
d 
Coefficients 
t Sig. 95.0% Confidence 
Interval for B 
B Std. Error Beta Lower 
Bound 
Upper 
Bound 
1 
(Constant) 28.617 9.885  2.895 .007 8.369 48.865 
Esteem .459 .091 .691 5.063 .000 .273 .644 
a. Dependent Variable: Writing 
 
From the equation Y= 28.617 + 0.459X can be analyzed that 
a) If the score of students’ self-esteem (X2) = 0, it can be 
predicted that the score of students’ self-esteem is 28.617. 
If the score of If the score of students’ self-esteem is 101, it 
can be predicted the score of writing is 28.617 + 0.459 (101) 
= 74.976. 
b) The coefficient regression b= 28.617 indicates that the 
addition value of writing score for every addition of 
students’ self-efficacy score. It also indicates that the 
correlation between students’ self-efficacy and writing 
ability is positive because the coefficient is positive. 
3) The regression of students’ self-efficacy, students’ self-esteem and 
writing ability 
The researcher used equation of multiple linier regression to 
predict how far students’ self-efficacy and students’ self-esteem 
influence the writing ability. The result of equation is below: 
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Table 4.12 The Regression of Students’ Self-Efficacy (X1), Students’ 
Self-Esteem (X2) and Writing Ability (Y) 
Coefficientsa 
Model Unstandardized 
Coefficients 
Standardize
d 
Coefficient
s 
t Sig. 95.0% Confidence 
Interval for B 
B Std. Error Beta Lower 
Bound 
Upper 
Bound 
1 
(Constant) 13.193 11.215  1.176 .250 -9.819 36.204 
Efficacy .333 .140 .361 2.380 .025 .046 .621 
Esteem .326 .101 .491 3.237 .003 .119 .533 
a. Dependent Variable: Writing 
 
From the equation Y= 13.193 + 0.333X1 + 0.329X2 can be analyzed 
that: 
a) If the score of students’ self-efficacy (X1) = 0 and students’ self-
esteem (X2) = 0 it can be predicted that the score of writing 
ability is 13.193. If the score of students’ self-efficacy is 84 and 
the score of students’ self-esteem is 101, it can be predicted that 
the score of writing ability is 13.193 + 0.333 (84) + 0.329 (101) 
= 74.394. 
b) The coefficient regression b = 13.193 indicates that the addition 
value of writing ability score for every addition of students’ self-
efficacy score. It also indicates that the correlation between 
students’ self-efficacy, students’ self-esteem and writing ability 
is positive because the coefficient is positive. 
d. Significant of Regression  
1) The significant of regression of students’ self-efficacy (X1) and 
writing ability (Y) 
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Table 4.13 The Significant of Regression of Students’ Self-Efficacy 
(X1) and Writing Ability (Y) 
ANOVAa 
Model Sum of Squares Df Mean Square F Sig. 
1 
Regression 662.831 1 662.831 18.740 .000b 
Residual 990.369 28 35.370   
Total 1653.200 29    
a. Dependent Variable: Writing 
b. Predictors: (Constant), Efficacy 
 
The result of significant of students’ self-efficacy (X1) and 
writing ability (Y) for N= 30 is 18.740. The value of Ft for df 1 and 
28 is 4.20. Because Fo is higher than Ft (18.740 > 4.20) and the 
level of significant =0.05 is 0.000 it means that the regression is 
significant. 
2) The significant of regression of students’ self-esteem (X2) and 
writing ability (Y) 
Table 4.14 The Significant of Regression of Students’ Self-Esteem (X2) 
and Writing Ability (Y) 
ANOVAa 
Model Sum of Squares df Mean Square F Sig. 
1 
Regression 790.142 1 790.142 25.634 .000b 
Residual 863.058 28 30.824   
Total 1653.200 29    
a. Dependent Variable: Writing 
b. Predictors: (Constant), Esteem 
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The result of significant of students’ self-esteem (X2) and 
writing ability (Y) for N= 30 is 25.634. The value of Ft for df 1 and 
28 is 4.20. Because Fo is higher than Ft (25.634 > 4.20) and the level 
of significant =0.05 is 0.000 it means that the regression is 
significant. 
3) The significant of regression of students’ self-efficacy (X1) 
,students’ self-esteem (X2) and writing ability (Y) 
Table 4.15 The Significant of Regression of Students’ Self-Efficacy 
(X1), Students’ Self-Esteem (X2) and Writing Ability (Y) 
ANOVAa 
Model Sum of Squares Df Mean Square F Sig. 
1 
Regression 939.755 2 469.878 17.782 .000b 
Residual 713.445 27 26.424   
Total 1653.200 29    
a. Dependent Variable: Writing 
b. Predictors: (Constant), Esteem, Efficacy 
 
The result of significant of students’ self-efficacy (X1) 
,students’ self-esteem (X2) and writing ability (Y) for N=30 is 
17.782. The value of Ft for df 1 and 27 is 4.21. Because Fo is higher 
than Ft (17.782 > 4.20) and the level of significant =0.05 is 0.000 it 
means that the regression is significant. 
e. Hypothesis Testing 
1) First Hypothesis 
The first hypothesis of this research says that there is positive 
and significant correlation between students’ self-efficacy (X1) and 
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writing ability (Y) at the eighth grade students of MTs N 2 
Surakarta. To test the hypothesis, the researcher used SPSS 20.0 for 
windows. The researcher follows some assumption as follows: 
a) If the result of calculation ro is higher than rt (ro > rt), the null 
hypothesis (Ho) is rejected and the alternative hypothesis (Ha) is 
accepted. 
b) If the result of calculation ro is lower than rt (ro < rt), the null 
hypothesis (Ho) is accepted and the alternative hypothesis (Ha) 
is rejected. 
The result of statistical hypothesis of first hypothesis can be 
seen in Table 4.16 below: 
Table 4.16 Model Summary of Students’ Self-Efficacy (X1) and 
Writing Ability (Y) 
Model Summary 
Mod
el 
R R 
Square 
Adjusted R 
Square 
Std. Error 
of the 
Estimate 
Change Statistics 
R Square 
Change 
F 
Change 
df1 df2 Sig. F 
Change 
1 .633a .401 .380 5.947 .401 18.740 1 28 .000 
a. Predictors: (Constant), Efficacy 
 
Based on Table 4.16 above, it is found that the coefficient of 
correlation between students’ self-efficacy (X1) and writing 
ability (Y) (rxy) is 0.633. The coefficient of correlation (rt) for 
N=30 at the level significant 𝛼 = 0.05 is 0.361. 
It shows that ro (rxy) is higher than rt (0.633 > 0.361). It means 
that the coefficient of correlation between students’ self-
efficacy and writing ability is significant, then the null 
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hypothesis (Ho) is rejected and the alternative hypothesis (Ha) is 
accepted. So, it can be said that there is a positive and significant 
correlation between students’ self-efficacy and writing ability. 
It means that the increase of students’ self-efficacy (X1) will be 
followed by the increase writing ability (Y). 
The coefficient determination that is shown between 
students’ self-efficacy and writing ability is 0.401. It means that 
40.1% variation of writing ability is influenced by students’ self-
efficacy and the other 59.9% is influenced by others factors. 
2) Second Hypothesis  
The second hypothesis of this research says that there is 
positive and significant correlation between students’ self-esteem 
(X2) and writing ability (Y) at the eighth grade students of MTs N 
2 Surakarta. To test the hypothesis, the researcher used SPSS 20.0 
for windows. The researcher follows some assumption as follows: 
a) If the result of calculation ro is higher than rt (ro > rt), the null 
hypothesis (Ho) is rejected and the alternative hypothesis (Ha) is 
accepted. 
b) If the result of calculation ro is lower than rt (ro < rt), the null 
hypothesis (Ho) is accepted and the alternative hypothesis (Ha) 
is rejected. 
The result of statistical hypothesis of second hypothesis can 
be seen in Table 4.17 below: 
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Table 4.17 Model Summary of Students’ Self-Esteem (X2) and 
Writing Ability (Y) 
Model Summary 
Mod
el 
R R 
Square 
Adjusted R 
Square 
Std. Error 
of the 
Estimate 
Change Statistics 
R Square 
Change 
F 
Change 
df1 df2 Sig. F 
Change 
1 .691a .478 .459 5.552 .478 25.634 1 28 .000 
a. Predictors: (Constant), Esteem 
 
Based on Table 4.16 above, it is found that the coefficient of 
correlation between students’ self-esteem (X2) and writing 
ability (Y) (rxy) is 0.691. The coefficient of correlation (rt) for 
N=30 at the level significant 𝛼 = 0.05 is 0.361. 
It shows that ro (rxy) is higher than rt (0.691 > 0.361). It means 
that the coefficient of correlation between students’ self-esteem 
and writing ability is significant, then the null hypothesis (Ho) is 
rejected and the alternative hypothesis (Ha) is accepted. So, it 
can be said that there is a positive and significant correlation 
between students’ self-esteem and writing ability. It means that 
the increase of students’ self-esteem (X2) will be followed by 
the increase writing ability (Y). 
The coefficient determination that is shown between 
students’ self-esteem and writing ability is 0.478. It means that 
47.8% variation of writing ability is influenced by students’ self-
esteem and the other 52.2% is influenced by others factors. 
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c) Third Hypothesis 
The third hypothesis of this research says that there is 
positive and significant correlation between students’ self-efficacy 
(X1), students’ self-esteem (X2) and writing ability (Y) at the eighth 
grade students of MTs N 2 Surakarta. To test the hypothesis, the 
researcher used SPSS 20.0 for windows. The researcher follows 
some assumption as follows: 
a) If the result of calculation ro is higher than rt (ro > rt), the null 
hypothesis (Ho) is rejected and the alternative hypothesis (Ha) 
is accepted. 
b) If the result of calculation ro is lower than rt (ro < rt), the null 
hypothesis (Ho) is accepted and the alternative hypothesis (Ha) 
is rejected. 
The result of statistical hypothesis of third hypothesis can be 
seen in Table 4.18 below: 
Table 4.18 Multiple Correlation between Students’ Self-Efficacy 
(X1), Students’ Self-Esteem (X2) and Writing Ability (Y) 
Model Summary 
Model R R 
Square 
Adjusted R 
Square 
Std. Error 
of the 
Estimate 
Change Statistics 
R Square 
Change 
F 
Change 
df1 df2 Sig. F 
Change 
1 .754a .568 .536 5.140 .568 17.782 2 27 .000 
a. Predictors: (Constant), Esteem, Efficacy 
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ANOVAa 
Model Sum of Squares Df Mean Square F Sig. 
1 
Regression 939.755 2 469.878 17.782 .000b 
Residual 713.445 27 26.424   
Total 1653.200 29    
a. Dependent Variable: Writing 
b. Predictors: (Constant), Esteem, Efficacy 
 
The result of the computation shows that the correlation coefficient 
(R) between students’ self-efficacy (X1), students’ self-esteem (X2) and 
writing ability (Y) is 0.754. The coefficient of correlation table (rt) for N=30 
at the level significant 𝛼 = 0.05 is 0.361. It shows that ro (rxy) is higher than 
rt (0.754 > 0.361). 
To test the significant of the R the researcher uses Ftest. From the 
computation, it can be seen that Fo is 17.782. The value is then compared to 
Ft for df 2:27 at the level significant of 𝛼 = 3.34. It shows that Fo is higher 
than Ft (17.782 > 3.34), so the R is significant then the null hypothesis (Ho) 
is rejected and the alternative hypothesis (Ha) is accepted. So, it can be said 
that there is a positive and significant correlation between students’ self-
efficacy, students’ self-esteem and writing ability. It means that the increase 
of students’ self-efficacy (X1) and students’ self-esteem (X2) will be 
followed by the increase of students’ writing ability (Y). 
The computation also shows the coefficient determination between 
students’ self-efficacy, students’ self-esteem and writing ability is 0.568. it 
means that 56.8% variation of writing ability is influenced by students’ self-
efficacy and students’ self-esteem, and the other 43.2% is influenced by 
others factors. 
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B. Discussion  
In the previous sub-chapter, the researcher has analyzed the data 
from the questionnaire of students’ self-efficacy and students’ self-esteem 
and the documentation of writing ability at the eighth grade students of MTs 
N 2 Surakarta. The analysis is to know the objective of the study and the 
result of the problem statement in previous chapter that entitled a 
correlational study between students’ self-efficacy and self-esteem with 
writing ability at the eighth grade students of MTs N 2 Surakarta in 
academic year 2018/2019. 
The discussion of this research focuses on two categories. First, the 
descriptive analysis of each variable. Second, the inferential data of each 
variable. There are three variables in this research; students’ self-efficacy, 
students’ self-esteem and writing ability. The independent variables are 
students’ self-efficacy and students’ self-esteem. Meanwhile, the dependent 
variable is writing ability. 
For the data of students’ self-efficacy, the highest score of 
questionnaire which given to 30 respondents at the eighth grade students of 
MTs N 2 Surakarta is 106, the lowest score is 75, and median 89.00. For the 
data of students’ self-esteem that also collected from questionnaire which 
consist of 30 valid items. The result shows that the highest score of students’ 
self-esteem questionnaire is 135, the lowest is 95, and the median is 106.50. 
For the data of writing ability the researcher got score from document. The 
result shows that the highest score of writing ability is 90, the lowest is 65, 
and the median is 80.00. 
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Furthermore, since the computation of normality, linearity, and 
significant testing show that the data are in normal distribution and the 
regression is linier and significant, so the researcher continues to the 
hypothesis. 
From the testing of first hypothesis, it is known that there is positive 
and significant correlation between students’ self-efficacy and writing 
ability. The computation shows ro is higher than rt (0.633 > 0.361). Besides 
that, Fo is higher than Ft (18.740 > 4.20). It means that there is positive and 
significant correlation between students’ self-efficacy and writing ability at 
the eighth grade students of MTs N 2 Surakarta in academic year 2018/2019. 
The coefficient determination students’ self-efficacy and writing 
ability is 0.401. It means that students’ self-efficacy has contribution to 
writing ability as much as 40.1%. It also means that to increase students’ 
self-efficacy will be followed by increase of writing ability. The higher 
students’ self-efficacy, the higher students writing ability will be. 
In this research, the correlation between students’ self-efficacy and 
writing ability supported by Bandura’s suggestions in Chea and Shumow 
(2014: 257), the writing self-efficacy has positive effect on students’ writing 
ability. From the theory indicated that the result of first hypothesis in this 
research has similarity with that theory. The researcher assumes that if the 
students have a high self-efficacy, they will be able to make a writing is 
high. 
In addition, from the testing second hypothesis, it is known that there 
is positive and significant correlation between students’ self-esteem and 
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writing ability. The computation shows ro is higher than rt (0.691 > 0.361). 
Besides that, Because Fo is higher than Ft (25.634 > 4.20). It means that there 
is positive and significant correlation between students’ self-esteem and 
writing ability at the eighth grade students of MTs N 2 Surakarta in 
academic year 2018/2019. 
The coefficient determination students’ self-esteem and writing 
ability is 0.478. It means that students’ self-esteem has contribution to 
writing ability as much as 47.8%. It also means that to increase students’ 
self-esteem will be followed by increase of writing ability. The higher 
students’ self-esteem, the higher students writing ability will be. 
In this research, the correlation between students’ self-esteem and 
writing ability supported by Clemes and Bean in Rahmawati (2018: 3) said 
that the characteristic of students who have high self-esteem among others: 
Proud of his work, Act independently, Accepting responsibility easily, 
overcome the achievement well, Feel able to influence others, Demonstrate 
a wide range of feelings and emotions and Responding to new challenges 
with the enthusiasms. It means that education influences self-esteem or self-
esteem can influence the education especially in writing ability. From the 
theory indicated that the result of second hypothesis in this research has 
similarity with that theory. The similarity is the students who had high self-
esteem will be also get high score in writing ability because they feel more 
confident to write.  
From the testing third hypothesis, it is known that there is positive 
and significant correlation between students’ self-efficacy, students’ self-
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esteem and writing ability. The computation shows ro (rxy) is higher than rt 
(0.754 > 0.361). Besides that, Because Fo is higher than Ft (17.782 > 3.34). 
It means that there is positive and significant correlation between students’ 
self-efficacy, students’ self-esteem and writing ability at the eighth grade 
students of MTs N 2 Surakarta in academic year 2018/2019. 
The coefficient determination students’ self-efficacy, students’ self-
esteem and writing ability (R2) is 0.568. It means that students’ self-esteem 
has contribution to writing ability as much as 56.8%. it means that 56.8% 
variation of writing ability is influenced by students’ self-efficacy and 
students’ self-esteem, and the other 43.2% is influenced by others factors. 
The result of computation also means that the increase of students’ self-
efficacy and students’ self-esteem will be followed by increase of writing 
ability. The higher students’ self-efficacy and students’ self-esteem, the 
higher students’ writing ability will be. 
Writing ability is influenced by students’ self-efficacy and students’ 
self-esteem. The students who have high or good self-efficacy, they believe 
that they can write English well. In addition the students who have high or 
good self-esteem, they will be confident to write English well. It can be 
assumed that students’ writing ability is supported by two factors, namely 
students’ self-efficacy and students’ self-esteem. 
Based on the explanation above, the researcher assumes that 
students’ self-efficacy and students’ self-esteem need to be improve thus 
that they give much benefits to the students writing ability. It is because by 
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having students’ self-efficacy and students’ self-esteem, the students will be 
able to get a better achievement in writing ability. 
From all hypothesis, it can be summarized that there is positive and 
significant correlation between students’ self-efficacy (X1) and students’ 
self-esteem (X2) with writing ability (Y) at the eighth grade students of MTs 
N 2 Surakarta in academic year 2018/2019. 
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CHAPTER V 
CONCLUSION, IMPLICATION AND SUGGESTION 
 
A. Conclusion  
From the hypothesis testing results in Chapter IV, the researcher describes 
the conclusion in brief as follows: 
First, there is positive and significant correlation between students’ self-
efficacy and writing ability at the eighth grade students of MTs N 2 Surakarta in 
academic year 2018/2019. It shows that ro (rxy) is higher than rt (0.633 > 0.361). 
It indicated that the increase of students’ self-efficacy will be followed by the 
increase of students’ writing ability. The coefficient determination (R2) is 0.401. 
It means that 40.1% variation of writing ability (Y) is influenced by students’ 
self-efficacy (X1) and the other 59.9% is influenced by others factors. 
Second, there is positive and significant correlation between students’ self-
esteem and writing ability at the eighth grade students of MTs N 2 Surakarta in 
academic year 2018/2019. It shows that ro (rxy) is higher than rt (0.691 > 0.361). 
It indicated that the increase of students’ self-esteem will be followed by the 
increase of students’ writing ability. The coefficient determination (R2) is 0.478. 
It means that 47.8% variation of writing ability (Y) is influenced by students’ 
self-esteem (X2) and the other 52.2% is influenced by others factors. 
Third, there is positive and significant correlation between students’ self-
efficacy and students’ self-esteem with writing ability at the eighth grade 
students of MTs N 2 Surakarta in academic year 2018/2019. It shows ro (rxy) is 
higher than rt (0.754 > 0.361). It indicated that the increase of students’ self-
97 
 
 
efficacy and students’ self-esteem will be followed by the increase of students’ 
writing ability. The coefficient determination (R2) is 0.568. It means that 56.8% 
variation of writing ability is influenced by students’ self-efficacy (X1) and 
students’ self-esteem (X2). 
B. Implication  
Based on the reserach finding, it was conclude that there is positive and 
significant correlation between students’ self-efficacy and students’ self-esteem 
with writing ability at the eighth grade students of MTs N 2 Surakarta in 
academic year 2018/2019. It implied that students’ self-efficacy and students’ 
self-esteem had contribution in the result of students’ writing ability. Self-
efficacy and self-esteem are factor for students who get a good result on writing 
ability. It will be easy for students to write if they have good combination 
between students’ self-efficacy and students’ self-esteem. 
After knowing the result of the study that had been explained before, there 
were some points here. First, to support the students to get high score in writing, 
automatically the teacher have to know about the characteristics of students’ self-
efficacy and self-esteem. So, the teacher can classify the students that included 
high self-efficacy or self-esteem and low self-efficacy or self-esteem. From 
above, the teacher know who the students that give more attention. Second, the 
teacher must increase the students’ self-efficacy and self-esteem because of two 
aspect here self-efficacy and self-esteem are correlate in high score of writing. 
Then, it can be easier for the teacher to teach writing. 
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C. Suggestion  
Based on the conclusion and implication above, the researcher  
gives some suggestion bellow:  
1. For the teachers  
a. The teacher should be aware that there are many factors influencing the 
students’ writing ability, such as: self-efficacy and self-esteem. 
b. The teacher should give a close attention that students have own their 
characteristics. 
2. For the students  
a. The students increase their self-efficacy and self-esteem since it will be 
important for them in learning English especially in writing task. 
b. The students should maintain their self-efficacy and self-esteem because 
personality can be done by knowing students’ types learn best.  
3. For other researchers  
The researcher realizes that the result of this research is still far from 
being perfect. The researcher hopes that there will be other researcher which 
concerns other aspects related to writing ability because are still many 
aspects that can influence students’ writing ability. Hopefully this research 
will be usefull as a referencetotheir research. Furthermore, this research can 
be also used as references to develop similar study. 
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APPENDIX 1 
 
The List Students Joining Tryout 
No NAMA SISWA L/P 
1 Artika Febri Kurniawati P 
2 Jory Naszal Syahputra L 
3 Dzakya Nayla Almira P 
4 Fadhilah Alfia Munazalah P 
5 Amelia Devina P 
6 Zahro Abdani L 
7 Dina Aprilia P 
8 Salsabila Nur Aisyah P 
9 Faondra Bayu Mahendra L 
10 Syifa Wahyu Azira P 
11 Stifani Putri Rahayu P 
12 Nabila Nuril Fajri P 
13 Nadida Nada Winascysta P 
14 Faizah Az Zahro P 
15 Nurmala Dewi Saputri P 
16 Muhammad Ifthor Khusaini L 
17 Islemy Rizqi Al Jamilatulillah P 
18 Inaya Zahirah P 
19 Al Mardita P 
20 Arina Madu P P 
21 Arfian Muhammad Syahid L 
22 Axel Isa Margono L 
23 Muhammad Ikhsanu Barz L 
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24 Alif Febriano L 
25 Arcco Putra Azhariansyah L 
26 Gibran Ibnu Nibroos L 
27 Syafina Aulia Nisa P 
28 Rizki Anas Mustakim L 
29 Hildan Alfianto L 
30 Fahri Widiyanto L 
31 An Nissa Nurajiwati P 
32 Shofi Mashdiani K. P 
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APPENDIX 2 
 
The List of Students Joining Test 
No NAMA SISWA L/P 
1 Alfayasin A.A.Z P 
2 Meisya L P 
3 Zaandya F.N.H P 
4 Dhiya Rara A P 
5 Naufal Fawwas N L 
6 Berliana Salma P.H P 
7 Syifa Az Zahra P 
8 Muhammad Rifki A L 
9 Davin Dhiyaul H L 
10 Sendy Rezza A P 
11 Autentik E.KN P 
12 Isma Rina M P 
13 Frisca Lia S.S P 
14 Latifah Sekar N P 
15 Zagita Anugerah G L 
16 M. Tamhidan T L 
17 Abraar Hikmah L 
18 Isna Aulia P 
19 Aninda K.P P 
20 Fadhila Zhera P.P P 
21 Siti Kairunnisa R P 
22 Alya Octavia P.E P 
23 Alfrisa F.H P 
24 Alif Rizky N.H L 
25 Najwa Najibah N.S P 
26 Bettanuary D.M.P L 
27 Rayhan Rasendrian A L 
106 
 
 
28 Nabila Jihan R P 
29 Niken Ira P 
30 Mirza Zufar A.F L 
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APPENDIX 3 
 
The Blueprint of Students’ Self-Efficacy Questionnaire 
(Try Out) 
The 
Concept 
The 
Indicator 
Item number Total 
 Positive Negative  
Self-efficacy 
is people's 
beliefs about 
their 
capabilities 
to produce 
designated 
levels of 
their 
performance 
that exercise 
influence 
over events 
that affect 
their lives.  
 
Level  1,3,5,7,9,12 2,4,6,8,10,11 12 
Strength 13,15,17,19,21,23 14,16,18,20,22,24 12 
Generality 25,27,29,31,33,35 26,28,30,32,34 11 
    
 Total 35 
 
 
  
108 
 
 
APPENDIX 4 
 
The Questionnaire for Self-Efficacy 
 
(Try Out) 
 
 
Nama : 
Kelas :  
 
PETUNJUK 
 
1. Kerjakanlah sesuai keadaan diri anda sendiri 
 
2. Pilihlah kolom jawaban yang sesuai dengan diri anda dengan tanda (√ ) 
KETERANGAN 
 
SS = Sangat Setuju  
S  = Setuju 
R = Ragu-Ragu  
TS = Tidak Setuju 
STS = Sangat Tidak Setuju  
 
No. Pertanyaan SS S R TS STS 
1 Saya yakin mendapat nilai bagus dalam writing      
2 Saya kurang menguasai mata pelajaran recount 
text 
     
3 Saya yakin bisa naik kelas pada semester ini      
4 Saya tidak menguasai pilihan kata yang efektif 
dalam tugas writing 
     
5 Saya dapat mengerjakan tugas writing dengan 
ide yang jelas 
     
6 Saya pesimis tidak bisa menulis ketika Guru 
memerintahkan untuk menulis recount text 
     
7 Saya yakin bisa mengerjakan tugas meskipun itu 
sulit 
     
8 Saya tidak yakin dengan jawaban saya ketika 
ulangan 
     
9 Saya yakin nilai yang diberikan oleh Guru 
adalah nilai terbaik bagi saya 
     
10 Saya kurang yakin bisa mendapatkan peringkat      
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10 besar dalam kelas 
11 Saya tidak suka mengerjakan tugas-tugas yang 
membutuhkan kreativitas 
     
12 Saya selalu optimis ketika Guru memerintahkan 
untuk menulis recount text 
     
13 Saya bisa mengerjakan PR dirumah.      
14 Saya mengerjakan sesuatu dibantu orang tua      
15 Saya ikut bergabung dalam tugas kelompok 
ketika mendapat tugas kelompok 
     
16 Saya mengumpulkan tugas tidak tepat waktu      
17 Saya yakin bisa mengatasi masalah sendiri tanpa 
bantuan orang lain 
     
18 Ketika ulangan saya duduk dekat teman saya 
yang mencontek 
     
19 Saya berdiskusi dengan guru ketika tidak 
memahami mata pelajaran 
     
20 Saya tidak jadi belajar ketika ada acara TV yang 
menarik 
     
21 Saya enggan mencontek ketika ulangan writing      
22 Saya tidak senang dengan materi recount text      
23 Saya mengerjakan tugas recount text tanpa 
bantuan teman-teman 
     
24 Saya menyerah jika mengerjakan tugas writing      
25 Saya mengikuti salah satu kegiatan 
ekstrakurikuler disekolah 
     
26 Saya tidak percaya ketika menjawab soal ulangan      
27 Saya melaksanakan piket kelas yang sudah 
dijadwalkan 
     
28 Saya tidak mempunyai target untuk mencapai 
prestasi disekolah 
     
29 Saya menggunakan keberhasilan UTS sebagai 
penyemangat UAS 
     
30 Saya harus belajar berkali-kali untuk bisa 
mengerjakan ulangan 
     
31 Saya mampu menyelesaikan tugas sekolah sambil 
membantu orang tua menyelesaikan pekerjaan 
rumah 
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32 Saya mau diajak teman untuk bermain ketika 
saya sedang belajar 
     
33 Saya semakin semangat belajar untuk 
mendapatkan nilai bagus 
     
34 Saya tidak yakin bisa menyelesaikan tugas ketika 
ada hambatan 
     
35 Saya selalu mengikuti upacara setiap hari senin 
sesuai tata tertib sekolah 
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APPENDIX 5 
 
The Blueprint of Students’ Self-Esteem Questionnaire  
(Try Out) 
 
  
The Concept The Indicator Item number Total 
 Positive Negative  
Self-esteem is the  
the way that people 
place a value on 
themselves  and how  
they respect their  
own ability  
and worth. 
Self-knowledge 1,4,5,6,10,11,12,14,15 2,3,7,8,9,13,16,17 17 
Self and other 
 
18,19,20,22,25,27 21,23,24,26,28 11 
Self-acceptance 29,30,31,35,36,39,41 32,33,34,37,38,40,
42 
14 
Self-expression 44,,48,49,50,51 43,45,46,47 9 
Self-confidence 54,55,57,59,60 52,53,56,58 9 
    
    
    
    
 60 
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APPENDIX 6 
 
The Questionnaire for Students’ Self-Esteem 
 
(Try Out) 
 
Nama : 
Kelas :  
 
PETUNJUK 
 
3. Kerjakanlah sesuai keadaan diri anda sendiri 
 
4. Pilihlah kolom jawaban yang sesuai dengan diri anda dengan tanda (√ ) 
KETERANGAN 
 
SS = Sangat Setuju  
S  = Setuju 
R = Ragu-Ragu  
TS = Tidak Setuju 
STS = Sangat Tidak Setuju  
 
No Pernyataan SS S R TS STS 
1 Saya tidak suka mengambil resiko      
2 Saya tidak suka terlibat organisasi-
organisasi di sekolah 
     
3 Saya sering melempar kesalahan pada 
teman agar tidak mendapat kesalahan 
     
4 Ketika saya salah, saya akan 
mengkuinya dan meminta maaf 
     
5 Saya lebih suka menyelesaikan 
masalah secara damai daripada secara 
fisik 
     
6 Ketika ada kesalahpahaman dengan 
teman, saya akan membicarakannya 
baik-baik 
     
7 Saya seorang pemalu      
8 Ketika mendapat nilai jelek, saya tidak 
akan memberitahu ke teman-teman 
     
9 Saya sering meluapkan masalah 
pribadi pada teman- teman 
     
10 Saya selalu bersyukur dengan apa yang 
Tuhan beri pada saya 
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11 
 
Saya menghargai kelebihan dan 
kekurang saya 
     
12 Saya tidak menjadi pemilih ketika 
berteman 
     
13 Terkadang saya lebih nyambung untuk 
ngobrol dengan teman satu daerah 
     
14 Saya merasa orang yang berharga 
setidaknya memiliki tingkatan yang 
sama dengan orang lain 
     
15 Saya ingin menghasilkan karya yang 
berbeda dengan orang lain 
     
16 Saya tidak bisa menghasilkan karya 
sekreatif karya teman saya 
     
17 Saya lebih suka meniru pekerjaan orang 
lain daripada mengerjakan sendiri 
     
18 Saya akan berusaha menyapa duluan 
ketika bertemu dengan teman saya 
     
19 Ketika ada orang baru yang duduk 
disamping saya, saya berusaha untuk 
mengajaknya ngobrol 
     
20 Saya mampu memberi solusi untuk 
menyelesaikan masalah teman saya 
     
21 Apapun akan saya lakukan agar terlihat 
pintar dihadapan teman saya tanpa 
melihat kemampuan saya 
     
22 Saya menghargai teman yang 
mengambil keputusan berbeda dengan 
saya 
     
23 Komentar dari orang lain akan saya 
renungkan sebagai bahan instropeksi 
diri 
     
24 Saya akan marah jika saya dikritik atas 
kesalahan yang saya lakukan 
     
25 ketika teman saya terlihat sedih saya 
mencoba menanyainya 
     
26 Saya tidak suka jika teman saya 
mendapat nilai yang lebih tinggi dari 
pada saya 
     
27 Saya mengerti perasaan teman saya 
ketika nilai ulangannya paling jelek 
     
28 Ketika melihat teman saya marah-
marah, lebih baik saya diam 
     
29 Saya mampu menyelesaikan masalah 
saya sendiri tanpa bantuan orang lain 
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30 Saya memang tidak pintar di pelajaran 
tapi punya bakat yang teman-teman 
saya tidak bisa lakukan 
     
31 Saya selalu membuang sampah pada 
tempatnya 
     
32 Saya pesimis mencapai target yang 
saya tentukan ketika ada hambatan-
hambatan 
     
33 Saya menunda dalam mengerjakan 
tugas sekolah dan tugas rumah 
     
34 Saya merasa gagal ketika saya belum 
bisa melakukan yang terbaik 
     
35 Saya optimis bahwa saya dapat 
mengerjakan UTS dengan baik 
     
36 Saya tidak marah ketika ditertawakan 
teman ketika melakukan kesalahan 
     
37 Saya terkadang terlambat masuk 
sekolah karena sesuatu hal 
     
38 Ketika saya tidak belajar, mendapatkan 
nilai yang jelek adalah hal yang wajar 
     
39 Saya merasa percaya diri dengan 
kondisi fisik yang dimiliki 
     
40 saya tidak suka memandang teman 
yang berpenampilan aneh 
     
41 Saya merasa puas dengan penampilan 
yang saya miliki 
     
42 Saya merasa iri dengan teman yang 
punya tubuh ideal 
     
43 Saya tidak aktif dalam kegiatan sosial 
disekolahan 
     
44 Saya mengucapkan terimakasih kepada 
orang lain yang memuji saya 
     
45 Saya tidak suka belajar kelompok dan 
lebih memilih belajar individu 
     
46 Saya belum bisa mencairkan suasana 
ketika situasi tegang dikelas 
     
47 Saya terkadang tidak paham ketika 
guru memberikan contoh saat 
menjelaskan materi pelajaran 
     
48 Ketika kami ramai dikelas pasti guru 
akan marah 
     
49 Saya suka melakukan perubahan agar 
bisa menjadi lebih baik 
     
50 Saya mengekspresikan kegembiraan 
dengan selalu tersenyum kepada semua 
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orang 
51 Saya senang mengikuti kegiatan 
ekstrakurikuler yang sesuai dengan 
hobi 
     
52 Saya merasa pendapat saya tidak 
berguna ketika rapat dikelas 
     
53 Apa yang saya lakukan selalu salah 
dimata teman saya 
     
54 Saya merasa nasehat yang saya berikan 
kepada teman berguna 
     
55 Saya mampu menyelesaikan masalah 
pribadi dengan cara saya sendiri 
     
56 Saya mencontek saat ulangan ketika 
soal itu sulit 
     
57 Saya bertanya kepada guru ketika saya 
tidak paham apa yang sudah dijelaskan 
     
58 Saya memilih tidur ketika pusing 
memikirkan tugas sekolah yang belum 
selesai 
     
59 Apapun tugas yang diberikan guru saya 
selalu mengerjakannya 
     
60 Saya selalu tepat waktu ketika harus 
mengumpulkan tugas 
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APPENDIX 7 
 
The Blueprint of Students’ Self-Efficacy Questionnaire 
(Test) 
The Concept The Indicator Item number Total 
 Positive Negative  
Self-efficacy is 
people's beliefs 
about their 
capabilities to 
produce designated 
levels of their 
performance that 
exercise influence 
over events that 
affect their lives.  
 
Level  1,4,6,8,10 2,3,5,7,9 10 
Strength 11,13,16 12,14,15 6 
Generality 17,20,21,23,25 18,19,22,24 9 
    
 Total 25 
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APPENDIX 8 
 
The Questionnaire for Students’ Self-Efficacy 
(Test) 
 
 
Nama : 
Kelas :  
 
PETUNJUK 
 
5. Kerjakanlah sesuai keadaan diri anda sendiri 
 
6. Pilihlah kolom jawaban yang sesuai dengan diri anda dengan tanda (√ ) 
KETERANGAN 
 
SS = Sangat Setuju  
S  = Setuju 
R = Ragu-Ragu  
TS = Tidak Setuju 
STS = Sangat Tidak Setuju  
 
No. Pertanyaan SS S R TS STS 
1 Saya yakin mendapat nilai bagus dalam writing      
2 Saya kurang menguasai mata pelajaran recount 
text 
     
3 Saya tidak menguasai pilihan kata yang efektif 
dalam tugas writing 
     
4 Saya dapat mengerjakan tugas writing dengan 
ide yang jelas 
     
5 Saya pesimis tidak bisa menulis ketika Guru 
memerintahkan untuk menulis recount text 
     
6 Saya yakin bisa mengerjakan tugas meskipun itu 
sulit 
     
7 Saya tidak yakin dengan jawaban saya ketika 
ulangan 
     
8 Saya yakin nilai yang diberikan oleh Guru 
adalah nilai terbaik bagi saya 
     
9 Saya tidak suka mengerjakan tugas-tugas yang 
membutuhkan kreativitas 
     
10 Saya selalu optimis ketika Guru memerintahkan 
untuk menulis recount text 
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11 Saya bisa mengerjakan PR dirumah.      
12 Ketika ulangan saya duduk dekat teman saya 
yang mencontek 
     
13 Saya berdiskusi dengan guru ketika tidak 
memahami mata pelajaran 
     
14 Saya tidak jadi belajar ketika ada acara TV yang 
menarik 
     
15 Saya tidak senang dengan materi recount text      
16 Saya mengerjakan tugas recount text tanpa 
bantuan teman-teman 
     
17 Saya mengikuti salah satu kegiatan 
ekstrakurikuler disekolah 
     
18 Saya tidak percaya ketika menjawab soal ulangan      
19 Saya tidak mempunyai target untuk mencapai 
prestasi disekolah 
     
20 Saya menggunakan keberhasilan UTS sebagai 
penyemangat UAS 
     
21 Saya mampu menyelesaikan tugas sekolah sambil 
membantu orang tua menyelesaikan pekerjaan 
rumah 
     
22 Saya mau diajak teman untuk bermain ketika 
saya sedang belajar 
     
23 Saya semakin semangat belajar untuk 
mendapatkan nilai bagus 
     
24 Saya tidak yakin bisa menyelesaikan tugas ketika 
ada hambatan 
     
25 Saya selalu mengikuti upacara setiap hari senin 
sesuai tata tertib sekolah 
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APPENDIX 9 
 
The Blueprint of Students’ Self-Esteem Questionnaire 
(Test) 
 
 
 
 
 
 
 
 
 
 
The Concept The Indicator Item number Total 
 Positive Negative  
 Self-esteem is the  Self-knowledge   2,3,5,6 1,4,7 7 
 the way that people 
Self and other 
 
8,9,10,13 11,12 6 
 place a value on 
 themselves and how 
Self-acceptance 14,16,17,18,19 15,20 7 
 they respect their  
 own ability  Self-expression 21,24 22,23 4 
 and worth. 
Self-confidence 28,30 25,26,27,29 6 
     
     
     
     
TOTAL 30 
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APPENDIX 10 
 
The Questionnaire for Students’ Self-Esteem 
(Test) 
 
Nama : 
Kelas :  
 
PETUNJUK 
1. Kerjakanlah sesuai keadaan diri anda sendiri 
2. Pilihlah kolom jawaban yang sesuai dengan diri anda dengan tanda (√ ) 
KETERANGAN 
 
SS = Sangat Setuju  
S  = Setuju 
R = Ragu-Ragu  
TS = Tidak Setuju 
STS = Sangat Tidak Setuju  
 
No Pernyataan SS S R TS STS 
1 Saya sering melempar kesalahan pada teman agar 
tidak mendapat kesalahan 
     
2 Ketika saya salah, saya akan mengkuinya dan 
meminta maaf 
     
3 Ketika ada kesalahpahaman dengan teman, saya 
akan membicarakannya baik-baik 
     
4 Ketika mendapat nilai jelek, saya tidak akan 
memberitahu ke teman-teman 
     
5 
 
Saya menghargai kelebihan dan kekurang saya      
 6 Saya ingin menghasilkan karya yang berbeda 
dengan orang lain 
     
7 Saya lebih suka meniru pekerjaan orang lain 
daripada mengerjakan sendiri 
     
8 Saya akan berusaha menyapa duluan ketika 
bertemu dengan teman saya 
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9 Saya mampu memberi solusi untuk 
menyelesaikan masalah teman saya 
     
10 Saya menghargai teman yang mengambil 
keputusan berbeda dengan saya 
     
11 Komentar dari orang lain akan saya renungkan 
sebagai bahan instropeksi diri 
     
12 Saya akan marah jika saya dikritik atas kesalahan 
yang saya lakukan 
     
13 Saya mengerti perasaan teman saya ketika nilai 
ulangannya paling jelek 
     
14 Saya memang tidak pintar di pelajaran tapi punya 
bakat yang teman-teman saya tidak bisa lakukan 
     
15 Saya merasa gagal ketika saya belum bisa 
melakukan yang terbaik 
     
16 Saya optimis bahwa saya dapat mengerjakan UTS 
dengan baik 
     
17 Saya tidak marah ketika ditertawakan teman 
ketika melakukan kesalahan 
     
18 Saya merasa percaya diri dengan kondisi fisik 
yang dimiliki 
     
19 Saya merasa puas dengan penampilan yang saya 
miliki 
     
20 Saya merasa iri dengan teman yang punya tubuh 
ideal 
     
21 Saya mengucapkan terimakasih kepada orang lain 
yang memuji saya 
     
22 Saya belum bisa mencairkan suasana ketika 
situasi tegang dikelas 
     
23 Saya terkadang tidak paham ketika guru 
memberikan contoh saat menjelaskan materi 
pelajaran 
     
24 Saya senang mengikuti kegiatan ekstrakurikuler 
yang sesuai dengan hobi 
     
25 Saya merasa pendapat saya tidak berguna ketika 
rapat dikelas 
     
26 Apa yang saya lakukan selalu salah dimata teman 
saya 
     
27 Saya mencontek saat ulangan ketika soal itu sulit      
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28 Saya bertanya kepada guru ketika saya tidak 
paham apa yang sudah dijelaskan 
     
29 Saya memilih tidur ketika pusing memikirkan 
tugas sekolah yang belum selesai 
     
30 Apapun tugas yang diberikan guru saya selalu 
mengerjakannya 
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APPENDIX 11 
 
Score of Students’ Writing Ability 
No INITIAL NAME SCORE 
1 A.A.A.Z 75 
2 M.L 85 
3 Z.F.N.H 82 
4 D.R.A 90 
5 N.F.N 65 
6 B.S.P.H 80 
7 S.A.Z 81 
8 M.R.F 85 
9 D.D.H 90 
10 S.R.A 65 
11 A.E.K.N 79 
12 I.R.M 70 
13 F.L.S.S 73 
14 L.S.N 90 
15 Z.A.G 78 
16 M.T.T 90 
17 A.H.A 78 
18 I.A 81 
19 A.K.P 78 
20 F.Z 80 
21 S.K.R 77 
22 A.O.P.E 80 
23 A.F.H 85 
24 A.R.N.H 80 
25 N.N.N.S 82 
26 B.D.M.P 65 
27 R.R.A 70 
28 N.J.R 80 
29 N.I 73 
30 M.Z.A.F 65 
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APPENDIX 12 
Score of Students’ Self-Efficacy Try Out 
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APPENDIX 13 
 
Validity of Students’ Self-Efficacy Try Out 
Item-Total Statistics 
 Scale Mean 
if Item 
Deleted 
Scale 
Variance if 
Item Deleted 
Corrected 
Item-Total 
Correlation 
Cronbach's 
Alpha if Item 
Deleted 
Q1 121.66 199.846 .409 .870 
Q2 122.25 197.484 .453 .869 
Q3 121.63 198.113 .183 .878 
Q4 122.22 193.596 .557 .866 
Q5 121.63 198.823 .499 .868 
Q6 121.81 197.770 .375 .870 
Q7 121.34 200.233 .368 .870 
Q8 121.56 193.222 .582 .866 
Q9 120.94 201.609 .454 .870 
Q10 121.41 201.926 .201 .874 
Q11 121.88 193.468 .397 .870 
Q12 121.75 194.710 .669 .865 
Q13 121.03 198.676 .525 .868 
Q14 122.72 200.402 .216 .874 
Q15 121.03 204.160 .220 .873 
Q16 121.31 203.899 .186 .873 
Q17 122.66 199.523 .188 .876 
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Q18 121.69 198.093 .465 .869 
Q19 121.75 199.419 .358 .870 
Q20 122.13 194.500 .350 .871 
Q21 121.91 201.184 .330 .871 
Q22 121.69 191.060 .691 .864 
Q23 121.50 194.903 .414 .869 
Q24 121.81 199.641 .212 .875 
Q25 121.50 193.871 .499 .867 
Q26 121.47 191.031 .612 .865 
Q27 121.06 201.802 .218 .873 
Q28 121.47 197.676 .376 .870 
Q29 121.00 196.774 .505 .868 
Q30 122.31 196.480 .272 .874 
Q31 121.81 197.060 .488 .868 
Q32 121.53 192.644 .522 .867 
Q33 120.75 198.968 .584 .868 
Q34 122.31 193.577 .549 .866 
Q35 120.94 200.254 .380 .870 
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APPENDIX 14 
 
Reliability of Students’ Self-Efficacy Try Out 
 
Reliability Statistics 
Cronbach's 
Alpha 
N of Items 
.896 25 
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APPENDIX 15 
Score of Students’ Self-Esteem Try Out 
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APPENDIX 16 
 
Validity of Students’ Self-Esteem Try Out 
Item-Total Statistics 
 Scale Mean 
if Item 
Deleted 
Scale 
Variance if 
Item Deleted 
Corrected 
Item-Total 
Correlation 
Cronbach's 
Alpha if Item 
Deleted 
Q1 208.13 559.597 .288 .897 
Q2 208.88 556.113 .234 .899 
Q3 207.66 545.588 .461 .895 
Q4 207.13 562.694 .552 .896 
Q5 206.94 569.544 .221 .898 
Q6 207.19 563.125 .439 .896 
Q7 208.56 557.996 .284 .897 
Q8 208.72 549.176 .367 .896 
Q9 207.75 562.516 .264 .897 
Q10 207.13 559.919 .251 .898 
Q11 207.19 558.157 .398 .896 
Q12 207.44 561.222 .272 .897 
Q13 208.97 560.612 .275 .897 
Q14 208.44 556.254 .240 .899 
Q15 207.31 562.738 .414 .896 
Q16 208.25 566.323 .162 .899 
Q17 208.03 549.193 .463 .895 
Q18 207.59 548.184 .490 .895 
Q19 207.50 565.097 .208 .898 
Q20 207.75 553.419 .374 .896 
Q21 208.06 557.867 .273 .898 
Q22 207.19 560.867 .660 .896 
Q23 207.19 560.480 .594 .896 
Q24 207.72 557.693 .443 .896 
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Q25 207.50 567.484 .268 .897 
Q26 208.00 556.581 .294 .897 
Q27 207.66 554.168 .583 .895 
Q28 208.50 554.645 .288 .898 
Q29 209.38 558.435 .311 .897 
Q30 208.13 551.790 .441 .896 
Q31 207.75 565.161 .248 .898 
Q32 208.00 563.677 .272 .897 
Q33 208.53 559.160 .309 .897 
Q34 208.88 541.661 .465 .895 
Q35 207.34 558.426 .493 .896 
Q36 208.34 550.104 .350 .897 
Q37 207.69 557.899 .297 .897 
Q38 208.06 558.060 .227 .899 
Q39 207.78 550.757 .410 .896 
Q40 208.78 562.757 .305 .897 
Q41 208.06 558.190 .406 .896 
Q42 208.22 547.209 .525 .895 
Q43 208.28 559.693 .296 .897 
Q44 207.56 559.222 .381 .896 
Q45 208.28 566.338 .200 .898 
Q46 208.94 559.931 .382 .896 
Q47 208.78 541.854 .631 .893 
Q48 208.22 562.112 .166 .899 
Q49 207.28 566.273 .212 .898 
Q50 207.19 566.931 .254 .897 
Q51 207.44 552.706 .567 .895 
Q52 208.25 550.065 .502 .895 
Q53 208.06 554.899 .402 .896 
Q54 208.06 559.931 .299 .897 
Q55 208.31 565.835 .189 .898 
Q56 208.06 548.835 .528 .895 
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Q57 208.16 561.620 .364 .897 
Q58 208.88 550.758 .387 .896 
Q59 207.72 553.176 .491 .895 
Q60 207.75 563.290 .295 .897 
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APPENDIX 17 
 
Reliability of Students’ Self-Esteem Try Out 
Reliability Statistics 
Cronbach's 
Alpha 
N of Items 
.888 30 
 
 
 
 
 
 
 
 
 
 
 
 
134 
 
 
APPENDIX 18 
Score of Students’ Self-Efficacy Test 
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APPENDIX 19 
Score of Students’ Self-Esteem Test 
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APPENDIX 20 
 
The Distribution Frequency and Histogram of Students’ Self-Efficacy 
 
Statistics 
Efficacy 
N 
Valid 30 
Missing 0 
Mean 89.47 
Std. Error of 
Mean 
1.494 
Median 89.00 
Mode 84a 
Std. Deviation 8.182 
Variance 66.947 
Range 31 
Minimum 75 
Maximum 106 
Sum 2684 
 
 
Efficacy 
 Frequenc
y 
Percent Valid 
Percent 
Cumulative 
Percent 
Valid 
75 1 3.3 3.3 3.3 
77 1 3.3 3.3 6.7 
79 1 3.3 3.3 10.0 
80 2 6.7 6.7 16.7 
81 1 3.3 3.3 20.0 
82 1 3.3 3.3 23.3 
84 3 10.0 10.0 33.3 
85 1 3.3 3.3 36.7 
86 2 6.7 6.7 43.3 
87 1 3.3 3.3 46.7 
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89 2 6.7 6.7 53.3 
90 1 3.3 3.3 56.7 
92 1 3.3 3.3 60.0 
94 1 3.3 3.3 63.3 
95 3 10.0 10.0 73.3 
96 3 10.0 10.0 83.3 
97 1 3.3 3.3 86.7 
99 1 3.3 3.3 90.0 
100 1 3.3 3.3 93.3 
105 1 3.3 3.3 96.7 
106 1 3.3 3.3 100.0 
Total 30 100.0 100.0  
 
140 
 
 
APPENDIX 21 
 
The Distribution Frequency and Histogram of Students’ Self-Esteem 
 
Statistics 
Esteem 
N 
Valid 30 
Missing 0 
Mean 108.53 
Std. Error of 
Mean 
2.078 
Median 106.50 
Mode 96 
Std. Deviation 11.380 
Variance 129.499 
Range 41 
Minimum 94 
Maximum 135 
Sum 3256 
 
 
Efficacy 
 Frequenc
y 
Percent Valid 
Percent 
Cumulative 
Percent 
Valid 
75 1 3.3 3.3 3.3 
77 1 3.3 3.3 6.7 
79 1 3.3 3.3 10.0 
80 2 6.7 6.7 16.7 
81 1 3.3 3.3 20.0 
82 1 3.3 3.3 23.3 
84 3 10.0 10.0 33.3 
85 1 3.3 3.3 36.7 
86 2 6.7 6.7 43.3 
87 1 3.3 3.3 46.7 
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89 2 6.7 6.7 53.3 
90 1 3.3 3.3 56.7 
92 1 3.3 3.3 60.0 
94 1 3.3 3.3 63.3 
95 3 10.0 10.0 73.3 
96 3 10.0 10.0 83.3 
97 1 3.3 3.3 86.7 
99 1 3.3 3.3 90.0 
100 1 3.3 3.3 93.3 
105 1 3.3 3.3 96.7 
106 1 3.3 3.3 100.0 
Total 30 100.0 100.0  
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APPENDIX 22 
 
The Distribution Frequency and Histogram of Students’ Writing Ability 
 
Statistics 
Writing 
N 
Valid 30 
Missing 0 
Mean 78.40 
Std. Error of 
Mean 
1.378 
Median 80.00 
Mode 80 
Std. Deviation 7.550 
Variance 57.007 
Range 25 
Minimum 65 
Maximum 90 
Sum 2352 
 
 
Writing 
 Frequenc
y 
Percent Valid 
Percent 
Cumulative 
Percent 
Valid 
65 4 13.3 13.3 13.3 
70 2 6.7 6.7 20.0 
73 2 6.7 6.7 26.7 
75 1 3.3 3.3 30.0 
77 1 3.3 3.3 33.3 
78 3 10.0 10.0 43.3 
79 1 3.3 3.3 46.7 
80 5 16.7 16.7 63.3 
81 2 6.7 6.7 70.0 
82 2 6.7 6.7 76.7 
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85 3 10.0 10.0 86.7 
90 4 13.3 13.3 100.0 
Total 30 100.0 100.0  
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APPENDIX 23 
 
Normality Test of Students’ Self-Efficacy, Students’ Self-Esteem and Writing 
Ability 
 
Case Processing Summary 
 Cases 
Valid Missing Total 
N Percent N Percent N Percent 
Efficac
y 
30 100.0% 0 0.0% 30 100.0% 
Esteem 30 100.0% 0 0.0% 30 100.0% 
Writing 30 100.0% 0 0.0% 30 100.0% 
 
 
Tests of Normality 
 Kolmogorov-Smirnova Shapiro-Wilk 
Statistic df Sig. Statistic df Sig. 
Efficac
y 
.117 30 .200* .970 30 .532 
Esteem .119 30 .200* .912 30 .017 
Writing .146 30 .105 .930 30 .050 
*. This is a lower bound of the true significance. 
a. Lilliefors Significance Correction 
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APPENDIX 24 
Linearity Test 
 
1. Linearity Test of Students’ Self-Efficacy and Writing Ability 
 
ANOVA Table 
 Sum of 
Squares 
df Mean 
Square 
F Sig. 
Writing * 
Efficacy 
Between 
Groups 
(Combined) 1157.533 20 57.877 1.051 .495 
Linearity 662.831 1 662.831 
12.03
5 
.007 
Deviation from 
Linearity 
494.703 19 26.037 .473 .919 
Within Groups 495.667 9 55.074   
Total 1653.200 29    
 
 
Measures of Association 
 R R Squared Eta Eta 
Squared 
Writing * 
Efficacy 
.633 .401 .837 .700 
 
2. Linearity Test of Students’ Self-Esteem and Writing Ability 
 
 
ANOVA Table 
 Sum of 
Squares 
df Mean 
Square 
F Sig. 
Writing * 
Esteem 
Between 
Groups 
(Combined) 1482.533 19 78.028 4.572 .009 
Linearity 790.142 1 790.142 
46.29
7 
.000 
Deviation from 
Linearity 
692.392 18 38.466 2.254 .095 
Within Groups 170.667 10 17.067   
Total 1653.200 29    
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Measures of Association 
 R R Squared Eta Eta Squared 
Writing * 
Esteem 
.691 .478 .947 .897 
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APPENDIX 25 
 
Test of Hypothesis 
 
1. The Result of first Hypothesis 
 
Variables Entered/Removeda 
Mode
l 
Variables 
Entered 
Variables 
Removed 
Method 
1 Efficacyb . Enter 
a. Dependent Variable: Writing 
b. All requested variables entered. 
 
Model Summary 
Mo
del 
R R 
Squar
e 
Adjusted 
R Square 
Std. 
Error of 
the 
Estimate 
Change Statistics 
R Square 
Change 
F 
Chang
e 
df1 df2 Sig. F 
Change 
1 .633a .401 .380 5.947 .401 
18.74
0 
1 28 .000 
a. Predictors: (Constant), Efficacy 
 
ANOVAa 
Model Sum of 
Squares 
df Mean Square F Sig. 
1 
Regression 662.831 1 662.831 18.740 .000b 
Residual 990.369 28 35.370   
Total 1653.200 29    
a. Dependent Variable: Writing 
b. Predictors: (Constant), Efficacy 
 
Coefficientsa 
Model Unstandardized 
Coefficients 
Standardized 
Coefficients 
t Sig. 
B Std. Error Beta 
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1 
(Constant) 26.125 12.125  2.155 .040 
Efficacy .584 .135 .633 4.329 .000 
a. Dependent Variable: Writing 
 
2. The Result of Second Hypothesis 
 
 
Variables Entered/Removeda 
Mode
l 
Variables 
Entered 
Variables 
Removed 
Method 
1 Esteemb . Enter 
a. Dependent Variable: Writing 
b. All requested variables entered. 
 
Model Summary 
Mo
del 
R R 
Squar
e 
Adjusted 
R Square 
Std. 
Error of 
the 
Estimate 
Change Statistics 
R Square 
Change 
F 
Chang
e 
df1 df2 Sig. F 
Change 
1 .691a .478 .459 5.552 .478 
25.63
4 
1 28 .000 
a. Predictors: (Constant), Esteem 
 
ANOVAa 
Model Sum of 
Squares 
df Mean Square F Sig. 
1 
Regression 790.142 1 790.142 25.634 .000b 
Residual 863.058 28 30.824   
Total 1653.200 29    
a. Dependent Variable: Writing 
b. Predictors: (Constant), Esteem 
 
Coefficientsa 
Model Unstandardized 
Coefficients 
Standardized 
Coefficients 
t Sig. 
B Std. Error Beta 
1 
(Constant) 28.617 9.885  2.895 .007 
Esteem .459 .091 .691 5.063 .000 
a. Dependent Variable: Writing 
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3. The Result of Third Hypothesis 
 
 
Variables Entered/Removeda 
Mode
l 
Variables 
Entered 
Variables 
Removed 
Method 
1 
Esteem, 
Efficacyb 
. Enter 
a. Dependent Variable: Writing 
b. All requested variables entered. 
 
 
Model Summary 
Mo
del 
R R 
Squar
e 
Adjusted 
R Square 
Std. 
Error of 
the 
Estimate 
Change Statistics 
R Square 
Change 
F 
Chang
e 
df1 df2 Sig. F 
Change 
1 .754a .568 .536 5.140 .568 
17.78
2 
2 27 .000 
a. Predictors: (Constant), Esteem, Efficacy 
 
 
ANOVAa 
Model Sum of 
Squares 
df Mean Square F Sig. 
1 
Regression 939.755 2 469.878 17.782 .000b 
Residual 713.445 27 26.424   
Total 1653.200 29    
a. Dependent Variable: Writing 
b. Predictors: (Constant), Esteem, Efficacy 
 
Coefficientsa 
Model Unstandardized 
Coefficients 
Standardized 
Coefficients 
t Sig. 
B Std. Error Beta 
1 
(Constant) 13.193 11.215  1.176 .250 
Efficacy .333 .140 .361 2.380 .025 
Esteem .326 .101 .491 3.237 .003 
a. Dependent Variable: Writing 
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APPENDIX 26 
 
R Product Moment Table  
 
 
 
df = (N-2) 
Tingkat signifikansi untuk uji satu arah 
0.05 0.025 0.01 0.005 0.0005 
Tingkat signifikansi untuk uji dua arah 
0.1 0.05 0.02 0.01 0.001 
1 0.9877 0.9969 0.9995 0.9999 1.0000 
2 0.9000 0.9500 0.9800 0.9900 0.9990 
3 0.8054 0.8783 0.9343 0.9587 0.9911 
4 0.7293 0.8114 0.8822 0.9172 0.9741 
5 0.6694 0.7545 0.8329 0.8745 0.9509 
6 0.6215 0.7067 0.7887 0.8343 0.9249 
7 0.5822 0.6664 0.7498 0.7977 0.8983 
8 0.5494 0.6319 0.7155 0.7646 0.8721 
9 0.5214 0.6021 0.6851 0.7348 0.8470 
10 0.4973 0.5760 0.6581 0.7079 0.8233 
11 0.4762 0.5529 0.6339 0.6835 0.8010 
12 0.4575 0.5324 0.6120 0.6614 0.7800 
13 0.4409 0.5140 0.5923 0.6411 0.7604 
14 0.4259 0.4973 0.5742 0.6226 0.7419 
15 0.4124 0.4821 0.5577 0.6055 0.7247 
16 0.4000 0.4683 0.5425 0.5897 0.7084 
17 0.3887 0.4555 0.5285 0.5751 0.6932 
18 0.3783 0.4438 0.5155 0.5614 0.6788 
19 0.3687 0.4329 0.5034 0.5487 0.6652 
20 0.3598 0.4227 0.4921 0.5368 0.6524 
21 0.3515 0.4132 0.4815 0.5256 0.6402 
22 0.3438 0.4044 0.4716 0.5151 0.6287 
23 0.3365 0.3961 0.4622 0.5052 0.6178 
24 0.3297 0.3882 0.4534 0.4958 0.6074 
25 0.3233 0.3809 0.4451 0.4869 0.5974 
26 0.3172 0.3739 0.4372 0.4785 0.5880 
27 0.3115 0.3673 0.4297 0.4705 0.5790 
28 0.3061 0.3610 0.4226 0.4629 0.5703 
29 0.3009 0.3550 0.4158 0.4556 0.5620 
30 0.2960 0.3494 0.4093 0.4487 0.5541 
31 0.2913 0.3440 0.4032 0.4421 0.5465 
32 0.2869 0.3388 0.3972 0.4357 0.5392 
33 0.2826 0.3338 0.3916 0.4296 0.5322 
34 0.2785 0.3291 0.3862 0.4238 0.5254 
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35 0.2746 0.3246 0.3810 0.4182 0.5189 
36 0.2709 0.3202 0.3760 0.4128 0.5126 
37 0.2673 0.3160 0.3712 0.4076 0.5066 
38 0.2638 0.3120 0.3665 0.4026 0.5007 
39 0.2605 0.3081 0.3621 0.3978 0.4950 
40 0.2573 0.3044 0.3578 0.3932 0.4896 
41 0.2542 0.3008 0.3536 0.3887 0.4843 
42 0.2512 0.2973 0.3496 0.3843 0.4791 
43 0.2483 0.2940 0.3457 0.3801 0.4742 
44 0.2455 0.2907 0.3420 0.3761 0.4694 
45 0.2429 0.2876 0.3384 0.3721 0.4647 
46 0.2403 0.2845 0.3348 0.3683 0.4601 
47 0.2377 0.2816 0.3314 0.3646 0.4557 
48 0.2353 0.2787 0.3281 0.3610 0.4514 
49 0.2329 0.2759 0.3249 0.3575 0.4473 
50 0.2306 0.2732 0.3218 0.3542 0.4432 
 
 
 
df = (N-2) 
Tingkat signifikansi untuk uji satu arah 
0.05 0.025 0.01 0.005 0.0005 
Tingkat signifikansi untuk uji dua arah 
0.1 0.05 0.02 0.01 0.001 
51 0.2284 0.2706 0.3188 0.3509 0.4393 
52 0.2262 0.2681 0.3158 0.3477 0.4354 
53 0.2241 0.2656 0.3129 0.3445 0.4317 
54 0.2221 0.2632 0.3102 0.3415 0.4280 
55 0.2201 0.2609 0.3074 0.3385 0.4244 
56 0.2181 0.2586 0.3048 0.3357 0.4210 
57 0.2162 0.2564 0.3022 0.3328 0.4176 
58 0.2144 0.2542 0.2997 0.3301 0.4143 
59 0.2126 0.2521 0.2972 0.3274 0.4110 
60 0.2108 0.2500 0.2948 0.3248 0.4079 
61 0.2091 0.2480 0.2925 0.3223 0.4048 
62 0.2075 0.2461 0.2902 0.3198 0.4018 
63 0.2058 0.2441 0.2880 0.3173 0.3988 
64 0.2042 0.2423 0.2858 0.3150 0.3959 
65 0.2027 0.2404 0.2837 0.3126 0.3931 
66 0.2012 0.2387 0.2816 0.3104 0.3903 
67 0.1997 0.2369 0.2796 0.3081 0.3876 
68 0.1982 0.2352 0.2776 0.3060 0.3850 
69 0.1968 0.2335 0.2756 0.3038 0.3823 
70 0.1954 0.2319 0.2737 0.3017 0.3798 
71 0.1940 0.2303 0.2718 0.2997 0.3773 
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72 0.1927 0.2287 0.2700 0.2977 0.3748 
73 0.1914 0.2272 0.2682 0.2957 0.3724 
74 0.1901 0.2257 0.2664 0.2938 0.3701 
75 0.1888 0.2242 0.2647 0.2919 0.3678 
76 0.1876 0.2227 0.2630 0.2900 0.3655 
77 0.1864 0.2213 0.2613 0.2882 0.3633 
78 0.1852 0.2199 0.2597 0.2864 0.3611 
79 0.1841 0.2185 0.2581 0.2847 0.3589 
80 0.1829 0.2172 0.2565 0.2830 0.3568 
81 0.1818 0.2159 0.2550 0.2813 0.3547 
82 0.1807 0.2146 0.2535 0.2796 0.3527 
83 0.1796 0.2133 0.2520 0.2780 0.3507 
84 0.1786 0.2120 0.2505 0.2764 0.3487 
85 0.1775 0.2108 0.2491 0.2748 0.3468 
86 0.1765 0.2096 0.2477 0.2732 0.3449 
87 0.1755 0.2084 0.2463 0.2717 0.3430 
88 0.1745 0.2072 0.2449 0.2702 0.3412 
89 0.1735 0.2061 0.2435 0.2687 0.3393 
90 0.1726 0.2050 0.2422 0.2673 0.3375 
91 0.1716 0.2039 0.2409 0.2659 0.3358 
92 0.1707 0.2028 0.2396 0.2645 0.3341 
93 0.1698 0.2017 0.2384 0.2631 0.3323 
94 0.1689 0.2006 0.2371 0.2617 0.3307 
95 0.1680 0.1996 0.2359 0.2604 0.3290 
96 0.1671 0.1986 0.2347 0.2591 0.3274 
97 0.1663 0.1975 0.2335 0.2578 0.3258 
98 0.1654 0.1966 0.2324 0.2565 0.3242 
99 0.1646 0.1956 0.2312 0.2552 0.3226 
100 0.1638 0.1946 0.2301 0.2540 0.3211 
 
 
 
df = (N-2) 
Tingkat signifikansi untuk uji satu arah 
0.05 0.025 0.01 0.005 0.0005 
Tingkat signifikansi untuk uji dua arah 
0.1 0.05 0.02 0.01 0.001 
101 0.1630 0.1937 0.2290 0.2528 0.3196 
102 0.1622 0.1927 0.2279 0.2515 0.3181 
103 0.1614 0.1918 0.2268 0.2504 0.3166 
104 0.1606 0.1909 0.2257 0.2492 0.3152 
105 0.1599 0.1900 0.2247 0.2480 0.3137 
106 0.1591 0.1891 0.2236 0.2469 0.3123 
107 0.1584 0.1882 0.2226 0.2458 0.3109 
108 0.1576 0.1874 0.2216 0.2446 0.3095 
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109 0.1569 0.1865 0.2206 0.2436 0.3082 
110 0.1562 0.1857 0.2196 0.2425 0.3068 
111 0.1555 0.1848 0.2186 0.2414 0.3055 
112 0.1548 0.1840 0.2177 0.2403 0.3042 
113 0.1541 0.1832 0.2167 0.2393 0.3029 
114 0.1535 0.1824 0.2158 0.2383 0.3016 
115 0.1528 0.1816 0.2149 0.2373 0.3004 
116 0.1522 0.1809 0.2139 0.2363 0.2991 
117 0.1515 0.1801 0.2131 0.2353 0.2979 
118 0.1509 0.1793 0.2122 0.2343 0.2967 
119 0.1502 0.1786 0.2113 0.2333 0.2955 
120 0.1496 0.1779 0.2104 0.2324 0.2943 
121 0.1490 0.1771 0.2096 0.2315 0.2931 
122 0.1484 0.1764 0.2087 0.2305 0.2920 
123 0.1478 0.1757 0.2079 0.2296 0.2908 
124 0.1472 0.1750 0.2071 0.2287 0.2897 
125 0.1466 0.1743 0.2062 0.2278 0.2886 
126 0.1460 0.1736 0.2054 0.2269 0.2875 
127 0.1455 0.1729 0.2046 0.2260 0.2864 
128 0.1449 0.1723 0.2039 0.2252 0.2853 
129 0.1443 0.1716 0.2031 0.2243 0.2843 
130 0.1438 0.1710 0.2023 0.2235 0.2832 
131 0.1432 0.1703 0.2015 0.2226 0.2822 
132 0.1427 0.1697 0.2008 0.2218 0.2811 
133 0.1422 0.1690 0.2001 0.2210 0.2801 
134 0.1416 0.1684 0.1993 0.2202 0.2791 
135 0.1411 0.1678 0.1986 0.2194 0.2781 
136 0.1406 0.1672 0.1979 0.2186 0.2771 
137 0.1401 0.1666 0.1972 0.2178 0.2761 
138 0.1396 0.1660 0.1965 0.2170 0.2752 
139 0.1391 0.1654 0.1958 0.2163 0.2742 
140 0.1386 0.1648 0.1951 0.2155 0.2733 
141 0.1381 0.1642 0.1944 0.2148 0.2723 
142 0.1376 0.1637 0.1937 0.2140 0.2714 
143 0.1371 0.1631 0.1930 0.2133 0.2705 
144 0.1367 0.1625 0.1924 0.2126 0.2696 
145 0.1362 0.1620 0.1917 0.2118 0.2687 
146 0.1357 0.1614 0.1911 0.2111 0.2678 
147 0.1353 0.1609 0.1904 0.2104 0.2669 
148 0.1348 0.1603 0.1898 0.2097 0.2660 
149 0.1344 0.1598 0.1892 0.2090 0.2652 
150 0.1339 0.1593 0.1886 0.2083 0.2643 
154 
 
 
 
 
 
df = (N-2) 
Tingkat signifikansi untuk uji satu arah 
0.05 0.025 0.01 0.005 0.0005 
Tingkat signifikansi untuk uji dua arah 
0.1 0.05 0.02 0.01 0.001 
151 0.1335 0.1587 0.1879 0.2077 0.2635 
152 0.1330 0.1582 0.1873 0.2070 0.2626 
153 0.1326 0.1577 0.1867 0.2063 0.2618 
154 0.1322 0.1572 0.1861 0.2057 0.2610 
155 0.1318 0.1567 0.1855 0.2050 0.2602 
156 0.1313 0.1562 0.1849 0.2044 0.2593 
157 0.1309 0.1557 0.1844 0.2037 0.2585 
158 0.1305 0.1552 0.1838 0.2031 0.2578 
159 0.1301 0.1547 0.1832 0.2025 0.2570 
160 0.1297 0.1543 0.1826 0.2019 0.2562 
161 0.1293 0.1538 0.1821 0.2012 0.2554 
162 0.1289 0.1533 0.1815 0.2006 0.2546 
163 0.1285 0.1528 0.1810 0.2000 0.2539 
164 0.1281 0.1524 0.1804 0.1994 0.2531 
165 0.1277 0.1519 0.1799 0.1988 0.2524 
166 0.1273 0.1515 0.1794 0.1982 0.2517 
167 0.1270 0.1510 0.1788 0.1976 0.2509 
168 0.1266 0.1506 0.1783 0.1971 0.2502 
169 0.1262 0.1501 0.1778 0.1965 0.2495 
170 0.1258 0.1497 0.1773 0.1959 0.2488 
171 0.1255 0.1493 0.1768 0.1954 0.2481 
172 0.1251 0.1488 0.1762 0.1948 0.2473 
173 0.1247 0.1484 0.1757 0.1942 0.2467 
174 0.1244 0.1480 0.1752 0.1937 0.2460 
175 0.1240 0.1476 0.1747 0.1932 0.2453 
176 0.1237 0.1471 0.1743 0.1926 0.2446 
177 0.1233 0.1467 0.1738 0.1921 0.2439 
178 0.1230 0.1463 0.1733 0.1915 0.2433 
179 0.1226 0.1459 0.1728 0.1910 0.2426 
180 0.1223 0.1455 0.1723 0.1905 0.2419 
181 0.1220 0.1451 0.1719 0.1900 0.2413 
182 0.1216 0.1447 0.1714 0.1895 0.2406 
183 0.1213 0.1443 0.1709 0.1890 0.2400 
184 0.1210 0.1439 0.1705 0.1884 0.2394 
185 0.1207 0.1435 0.1700 0.1879 0.2387 
186 0.1203 0.1432 0.1696 0.1874 0.2381 
187 0.1200 0.1428 0.1691 0.1869 0.2375 
155 
 
 
188 0.1197 0.1424 0.1687 0.1865 0.2369 
189 0.1194 0.1420 0.1682 0.1860 0.2363 
190 0.1191 0.1417 0.1678 0.1855 0.2357 
191 0.1188 0.1413 0.1674 0.1850 0.2351 
192 0.1184 0.1409 0.1669 0.1845 0.2345 
193 0.1181 0.1406 0.1665 0.1841 0.2339 
194 0.1178 0.1402 0.1661 0.1836 0.2333 
195 0.1175 0.1398 0.1657 0.1831 0.2327 
196 0.1172 0.1395 0.1652 0.1827 0.2321 
197 0.1169 0.1391 0.1648 0.1822 0.2315 
198 0.1166 0.1388 0.1644 0.1818 0.2310 
199 0.1164 0.1384 0.1640 0.1813 0.2304 
200 0.1161 0.1381 0.1636 0.1809 0.2298 
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Table Distribusi F untuk probabilitas 0.05 
 
 
 
df 
untuk 
penyeb
ut 
(N2) 
 
                         df untuk pembilang (N1) 
1 2 3 4 5 6 7 8 9 10 11 12 1
3 
14 15 
1 161 19
9 
216 225 230 23
4 
237 239 241 242 24
3 
244 24
5 
24
5 
246 
2 18.5
1 
19.
00 
19.1
6 
19.2
5 
19.3
0 
19.
33 
19.3
5 
19.3
7 
19.3
8 
19.4
0 
19.
40 
19.4
1 
19.
42 
19.
42 
19.4
3 
3 10.1
3 
9.5
5 
9.28 9.12 9.01 8.9
4 
8.89 8.85 8.81 8.79 8.7
6 
8.74 8.7
3 
8.7
1 
8.70 
4 7.71 6.9
4 
6.59 6.39 6.26 6.1
6 
6.09 6.04 6.00 5.96 5.9
4 
5.91 5.8
9 
5.8
7 
5.86 
5 6.61 5.7
9 
5.41 5.19 5.05 4.9
5 
4.88 4.82 4.77 4.74 4.7
0 
4.68 4.6
6 
4.6
4 
4.62 
6 5.99 5.1
4 
4.76 4.53 4.39 4.2
8 
4.21 4.15 4.10 4.06 4.0
3 
4.00 3.9
8 
3.9
6 
3.94 
7 5.59 4.7
4 
4.35 4.12 3.97 3.8
7 
3.79 3.73 3.68 3.64 3.6
0 
3.57 3.5
5 
3.5
3 
3.51 
8 5.32 4.4
6 
4.07 3.84 3.69 3.5
8 
3.50 3.44 3.39 3.35 3.3
1 
3.28 3.2
6 
3.2
4 
3.22 
9 5.12 4.2
6 
3.86 3.63 3.48 3.3
7 
3.29 3.23 3.18 3.14 3.1
0 
3.07 3.0
5 
3.0
3 
3.01 
10 4.96 4.1
0 
3.71 3.48 3.33 3.2
2 
3.14 3.07 3.02 2.98 2.9
4 
2.91 2.8
9 
2.8
6 
2.85 
11 4.84 3.9
8 
3.59 3.36 3.20 3.0
9 
3.01 2.95 2.90 2.85 2.8
2 
2.79 2.7
6 
2.7
4 
2.72 
12 4.75 3.8
9 
3.49 3.26 3.11 3.0
0 
2.91 2.85 2.80 2.75 2.7
2 
2.69 2.6
6 
2.6
4 
2.62 
13 4.67 3.8
1 
3.41 3.18 3.03 2.9
2 
2.83 2.77 2.71 2.67 2.6
3 
2.60 2.5
8 
2.5
5 
2.53 
14 4.60 3.7
4 
3.34 3.11 2.96 2.8
5 
2.76 2.70 2.65 2.60 2.5
7 
2.53 2.5
1 
2.4
8 
2.46 
15 4.54 3.6
8 
3.29 3.06 2.90 2.7
9 
2.71 2.64 2.59 2.54 2.5
1 
2.48 2.4
5 
2.4
2 
2.40 
16 4.49 3.6
3 
3.24 3.01 2.85 2.7
4 
2.66 2.59 2.54 2.49 2.4
6 
2.42 2.4
0 
2.3
7 
2.35 
17 4.45 3.5
9 
3.20 2.96 2.81 2.7
0 
2.61 2.55 2.49 2.45 2.4
1 
2.38 2.3
5 
2.3
3 
2.31 
18 4.41 3.5
5 
3.16 2.93 2.77 2.6
6 
2.58 2.51 2.46 2.41 2.3
7 
2.34 2.3
1 
2.2
9 
2.27 
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19 4.38 3.5
2 
3.13 2.90 2.74 2.6
3 
2.54 2.48 2.42 2.38 2.3
4 
2.31 2.2
8 
2.2
6 
2.23 
20 4.35 3.4
9 
3.10 2.87 2.71 2.6
0 
2.51 2.45 2.39 2.35 2.3
1 
2.28 2.2
5 
2.2
2 
2.20 
21 4.32 3.4
7 
3.07 2.84 2.68 2.5
7 
2.49 2.42 2.37 2.32 2.2
8 
2.25 2.2
2 
2.2
0 
2.18 
22 4.30 3.4
4 
3.05 2.82 2.66 2.5
5 
2.46 2.40 2.34 2.30 2.2
6 
2.23 2.2
0 
2.1
7 
2.15 
23 4.28 3.4
2 
3.03 2.80 2.64 2.5
3 
2.44 2.37 2.32 2.27 2.2
4 
2.20 2.1
8 
2.1
5 
2.13 
24 4.26 3.4
0 
3.01 2.78 2.62 2.5
1 
2.42 2.36 2.30 2.25 2.2
2 
2.18 2.1
5 
2.1
3 
2.11 
25 4.24 3.3
9 
2.99 2.76 2.60 2.4
9 
2.40 2.34 2.28 2.24 2.2
0 
2.16 2.1
4 
2.1
1 
2.09 
26 4.23 3.3
7 
2.98 2.74 2.59 2.4
7 
2.39 2.32 2.27 2.22 2.1
8 
2.15 2.1
2 
2.0
9 
2.07 
27 4.21 3.3
5 
2.96 2.73 2.57 2.4
6 
2.37 2.31 2.25 2.20 2.1
7 
2.13 2.1
0 
2.0
8 
2.06 
28 4.20 3.3
4 
2.95 2.71 2.56 2.4
5 
2.36 2.29 2.24 2.19 2.1
5 
2.12 2.0
9 
2.0
6 
2.04 
29 4.18 3.3
3 
2.93 2.70 2.55 2.4
3 
2.35 2.28 2.22 2.18 2.1
4 
2.10 2.0
8 
2.0
5 
2.03 
30 4.17 3.3
2 
2.92 2.69 2.53 2.4
2 
2.33 2.27 2.21 2.16 2.1
3 
2.09 2.0
6 
2.0
4 
2.01 
31 4.16 3.3
0 
2.91 2.68 2.52 2.4
1 
2.32 2.25 2.20 2.15 2.1
1 
2.08 2.0
5 
2.0
3 
2.00 
32 4.15 3.2
9 
2.90 2.67 2.51 2.4
0 
2.31 2.24 2.19 2.14 2.1
0 
2.07 2.0
4 
2.0
1 
1.99 
33 4.14 3.2
8 
2.89 2.66 2.50 2.3
9 
2.30 2.23 2.18 2.13 2.0
9 
2.06 2.0
3 
2.0
0 
1.98 
34 4.13 3.2
8 
2.88 2.65 2.49 2.3
8 
2.29 2.23 2.17 2.12 2.0
8 
2.05 2.0
2 
1.9
9 
1.97 
35 4.12 3.2
7 
2.87 2.64 2.49 2.3
7 
2.29 2.22 2.16 2.11 2.0
7 
2.04 2.0
1 
1.9
9 
1.96 
36 4.11 3.2
6 
2.87 2.63 2.48 2.3
6 
2.28 2.21 2.15 2.11 2.0
7 
2.03 2.0
0 
1.9
8 
1.95 
37 4.11 3.2
5 
2.86 2.63 2.47 2.3
6 
2.27 2.20 2.14 2.10 2.0
6 
2.02 2.0
0 
1.9
7 
1.95 
38 4.10 3.2
4 
2.85 2.62 2.46 2.3
5 
2.26 2.19 2.14 2.09 2.0
5 
2.02 1.9
9 
1.9
6 
1.94 
39 4.09 3.2
4 
2.85 2.61 2.46 2.3
4 
2.26 2.19 2.13 2.08 2.0
4 
2.01 1.9
8 
1.9
5 
1.93 
40 4.08 3.2
3 
2.84 2.61 2.45 2.3
4 
2.25 2.18 2.12 2.08 2.0
4 
2.00 1.9
7 
1.9
5 
1.92 
41 4.08 3.2
3 
2.83 2.60 2.44 2.3
3 
2.24 2.17 2.12 2.07 2.0
3 
2.00 1.9
7 
1.9
4 
1.92 
42 4.07 3.2 2.83 2.59 2.44 2.3 2.24 2.17 2.11 2.06 2.0 1.99 1.9 1.9 1.91 
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2 2 3 6 4 
43 4.07 3.2
1 
2.82 2.59 2.43 2.3
2 
2.23 2.16 2.11 2.06 2.0
2 
1.99 1.9
6 
1.9
3 
1.91 
44 4.06 3.2
1 
2.82 2.58 2.43 2.3
1 
2.23 2.16 2.10 2.05 2.0
1 
1.98 1.9
5 
1.9
2 
1.90 
45 4.06 3.2
0 
2.81 2.58 2.42 2.3
1 
2.22 2.15 2.10 2.05 2.0
1 
1.97 1.9
4 
1.9
2 
1.89 
 
 
 
df 
untuk 
penye
but 
(N2) 
 
df untuk 
pembilang (N1) 
1 2 3 4 5 6 7 8 9 10 11 12 1
3 
14 15 
46 4.05 3.20 2.81 2.57 2.42 2.30 2.22 2.15 2.09 2.04 2.00 1.97 1.9
4 
1.91 1.89 
47 4.05 3.20 2.80 2.57 2.41 2.30 2.21 2.14 2.09 2.04 2.00 1.96 1.9
3 
1.91 1.88 
48 4.04 3.19 2.80 2.57 2.41 2.29 2.21 2.14 2.08 2.03 1.99 1.96 1.9
3 
1.90 1.88 
49 4.04 3.19 2.79 2.56 2.40 2.29 2.20 2.13 2.08 2.03 1.99 1.96 1.9
3 
1.90 1.88 
50 4.03 3.18 2.79 2.56 2.40 2.29 2.20 2.13 2.07 2.03 1.99 1.95 1.9
2 
1.89 1.87 
51 4.03 3.18 2.79 2.55 2.40 2.28 2.20 2.13 2.07 2.02 1.98 1.95 1.9
2 
1.89 1.87 
52 4.03 3.18 2.78 2.55 2.39 2.28 2.19 2.12 2.07 2.02 1.98 1.94 1.9
1 
1.89 1.86 
53 4.02 3.17 2.78 2.55 2.39 2.28 2.19 2.12 2.06 2.01 1.97 1.94 1.9
1 
1.88 1.86 
54 4.02 3.17 2.78 2.54 2.39 2.27 2.18 2.12 2.06 2.01 1.97 1.94 1.9
1 
1.88 1.86 
55 4.02 3.16 2.77 2.54 2.38 2.27 2.18 2.11 2.06 2.01 1.97 1.93 1.9
0 
1.88 1.85 
56 4.01 3.16 2.77 2.54 2.38 2.27 2.18 2.11 2.05 2.00 1.96 1.93 1.9
0 
1.87 1.85 
57 4.01 3.16 2.77 2.53 2.38 2.26 2.18 2.11 2.05 2.00 1.96 1.93 1.9
0 
1.87 1.85 
58 4.01 3.16 2.76 2.53 2.37 2.26 2.17 2.10 2.05 2.00 1.96 1.92 1.8
9 
1.87 1.84 
59 4.00 3.15 2.76 2.53 2.37 2.26 2.17 2.10 2.04 2.00 1.96 1.92 1.8
9 
1.86 1.84 
60 4.00 3.15 2.76 2.53 2.37 2.25 2.17 2.10 2.04 1.99 1.95 1.92 1.8
9 
1.86 1.84 
61 4.00 3.15 2.76 2.52 2.37 2.25 2.16 2.09 2.04 1.99 1.95 1.91 1.8
8 
1.86 1.83 
62 4.00 3.15 2.75 2.52 2.36 2.25 2.16 2.09 2.03 1.99 1.95 1.91 1.8
8 
1.85 1.83 
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63 3.99 3.14 2.75 2.52 2.36 2.25 2.16 2.09 2.03 1.98 1.94 1.91 1.8
8 
1.85 1.83 
64 3.99 3.14 2.75 2.52 2.36 2.24 2.16 2.09 2.03 1.98 1.94 1.91 1.8
8 
1.85 1.83 
65 3.99 3.14 2.75 2.51 2.36 2.24 2.15 2.08 2.03 1.98 1.94 1.90 1.8
7 
1.85 1.82 
66 3.99 3.14 2.74 2.51 2.35 2.24 2.15 2.08 2.03 1.98 1.94 1.90 1.8
7 
1.84 1.82 
67 3.98 3.13 2.74 2.51 2.35 2.24 2.15 2.08 2.02 1.98 1.93 1.90 1.8
7 
1.84 1.82 
68 3.98 3.13 2.74 2.51 2.35 2.24 2.15 2.08 2.02 1.97 1.93 1.90 1.8
7 
1.84 1.82 
69 3.98 3.13 2.74 2.50 2.35 2.23 2.15 2.08 2.02 1.97 1.93 1.90 1.8
6 
1.84 1.81 
70 3.98 3.13 2.74 2.50 2.35 2.23 2.14 2.07 2.02 1.97 1.93 1.89 1.8
6 
1.84 1.81 
71 3.98 3.13 2.73 2.50 2.34 2.23 2.14 2.07 2.01 1.97 1.93 1.89 1.8
6 
1.83 1.81 
72 3.97 3.12 2.73 2.50 2.34 2.23 2.14 2.07 2.01 1.96 1.92 1.89 1.8
6 
1.83 1.81 
73 3.97 3.12 2.73 2.50 2.34 2.23 2.14 2.07 2.01 1.96 1.92 1.89 1.8
6 
1.83 1.81 
74 3.97 3.12 2.73 2.50 2.34 2.22 2.14 2.07 2.01 1.96 1.92 1.89 1.8
5 
1.83 1.80 
75 3.97 3.12 2.73 2.49 2.34 2.22 2.13 2.06 2.01 1.96 1.92 1.88 1.8
5 
1.83 1.80 
76 3.97 3.12 2.72 2.49 2.33 2.22 2.13 2.06 2.01 1.96 1.92 1.88 1.8
5 
1.82 1.80 
77 3.97 3.12 2.72 2.49 2.33 2.22 2.13 2.06 2.00 1.96 1.92 1.88 1.8
5 
1.82 1.80 
78 3.96 3.11 2.72 2.49 2.33 2.22 2.13 2.06 2.00 1.95 1.91 1.88 1.8
5 
1.82 1.80 
79 3.96 3.11 2.72 2.49 2.33 2.22 2.13 2.06 2.00 1.95 1.91 1.88 1.8
5 
1.82 1.79 
80 3.96 3.11 2.72 2.49 2.33 2.21 2.13 2.06 2.00 1.95 1.91 1.88 1.8
4 
1.82 1.79 
81 3.96 3.11 2.72 2.48 2.33 2.21 2.12 2.05 2.00 1.95 1.91 1.87 1.8
4 
1.82 1.79 
82 3.96 3.11 2.72 2.48 2.33 2.21 2.12 2.05 2.00 1.95 1.91 1.87 1.8
4 
1.81 1.79 
83 3.96 3.11 2.71 2.48 2.32 2.21 2.12 2.05 1.99 1.95 1.91 1.87 1.8
4 
1.81 1.79 
84 3.95 3.11 2.71 2.48 2.32 2.21 2.12 2.05 1.99 1.95 1.90 1.87 1.8
4 
1.81 1.79 
85 3.95 3.10 2.71 2.48 2.32 2.21 2.12 2.05 1.99 1.94 1.90 1.87 1.8
4 
1.81 1.79 
86 3.95 3.10 2.71 2.48 2.32 2.21 2.12 2.05 1.99 1.94 1.90 1.87 1.8 1.81 1.78 
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4 
87 3.95 3.10 2.71 2.48 2.32 2.20 2.12 2.05 1.99 1.94 1.90 1.87 1.8
3 
1.81 1.78 
88 3.95 3.10 2.71 2.48 2.32 2.20 2.12 2.05 1.99 1.94 1.90 1.86 1.8
3 
1.81 1.78 
89 3.95 3.10 2.71 2.47 2.32 2.20 2.11 2.04 1.99 1.94 1.90 1.86 1.8
3 
1.80 1.78 
90 3.95 3.10 2.71 2.47 2.32 2.20 2.11 2.04 1.99 1.94 1.90 1.86 1.8
3 
1.80 1.78 
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APPENDIX 28 
 
The Research Schedule 
No Activities 
August November April May June 
1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 
1 Pre-research                     
2 Making proposal                     
3 Seminar proposal                     
4 Making 
Instrument 
                    
5 Revising 
proposal and 
instrument 
                    
6 Taking data try 
out 
                    
7 Taking main data                     
8 Analyzing data                     
9 Reporting result                     
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APPENDIX 29 
 
Pictures of Research 
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